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About Training Package  
 
The guide you have before you is a  part of our project Youth Empowered to Change the World 
(KA2 – Capacity Building in the Field of Youth, funded by European Union).  
 
This Training package is part of the Manual that will be finalized in the middle of 2023, after the 
testing phase of the proposed activities, training sessions and workshops incorporated into this 
manual that are aimed at young people,youth workers and trainers.  
 
The Training Package is an attempt to bring together the existing literature with practical and 
educational activities related to Participatory Action Research (PAR), which will continue to be a 
resource for all those who would like to know more about PAR methodology and to train young 
people in their local communities to become catalysts that initiate specific actions and solutions to 
certain problems. 
 
Through the use of participatory action-research tools and the development of compelling local 
strategies in accordance with current European practices and policies, this modular training 
program is intended to assist local youth work developers in raising the caliber of their work with 
young people.  
 
Training materials with proposed working sessions and proper educative handouts about PAR will 
lead participants to a reflection and analysis of their own local youth work realities by providing 
tools and methodologies for planning and performing youth participatory action research (YPAR).  
 
Each training session related to PAR might be ad be adapted to the local context, the target groups 
with whom you will work and the goals you want to achieve during the education of young people 
and their motivation for the utilization of youth participatory action research (YPAR) in order to 
solve certain problems and challengies faced by the local community. 
 
The Training Package offers a (peer-) learning opportunity within PAR methodology and 
conducting research in local community, using data collection tools and how and whom to present 
research findings in order to advocate and leading for social change on local level.  
 
Introducing tools and best practices for Participatory Action Research and follow-up that are 
adaptable and inspirational for local realities and young people represent the strength of this 
manual and encouragement for new educators of the PAR methodology to use available tools and 
resources in the future. 
 
 

Authors: 
Milisav Milinković 

Dijana Puškar 
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Youth Empowered to Change the World (YECW) project 
 
Project duration: 1. Janury 2022 – 31. December 2023 
 
Young people must be included in democratic structures and processes, have their voices heard and 
make decisions on issues that impact on them and their lives. Their active participation is essential 
if we are going to build more democratic, caring and prosperous societies. 
The project corresponds with the direct needs of young people and offers concrete knowledge, 
tools and PAR methodology (Participatory Action Research) - in order to empower them to be 
social catalizators of the changes in their communities and enhance their participation level in the 
societies in which they live.  
The Participatory Action Research methodology, especially Youth-led Participatory Research 
Methodology will facilitate the opportunity and motivation of young people in research to reflect on 
their real and deep problems, and promote organizational processes that lead to development 
initiatives for individual and community benefit. 
 
Project main aim: 
To build and develop capacity of partner organizations at the local and national levels on 
participatory action research; how to use PAR to address different issues and take concrete actions 
Specific Objective 
SO1: Develop participants’ understanding of Participatory Action Research (PAR) methodology and 
how it can improve participants own and their organizational practices in the field of youth 
participation and engagement 
SO2: Develop future researchers’ competences,  knowledge and skills on the PAR process and 
multiplying PAR methodology 
SO3: To use PAR methodology focusing on pressing issues related to young people: engagement 
and participation, especially engagement and participation in decision making process 
SO4: Promote Participatory Action Research Methodology to support sustained youth participation 
in democratic life and strengthen youth participation and engagement initiatives 
SO5: Support young people’s socio-political development and psychological empowerment, so that 
they understand the roots of problems facing their communities, and have the skills and motivation 
to take PAR action as agents of positive change 
 
 
PROJECT PARTNERS 
NVO IUVENTA (Serbia)  
Associazione TDM 2000 (Italy) 
Global Citizens Academy (Lithuania) 
Farhat Hached Institute For Research And Democracy (Tunisia) 
Jordan Youth Inovation Forum Society (Jordan) 
Local Democracy Agency Mostar (Bosnia and Herzegovina) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

https://ngoiuventa.org/
https://www.tdm2000.org/
http://www.pasauliopilietis.lt/
http://www.fhird-institute.org/
https://jyif.org/
http://www.ldamostar.org/
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INTRODUCTIONS 
 

 

Overview: Trainer(s) introduce themselves. They tell participants who they are, what 
their background is and emphasize how excited they are to be part of the 
training and to work with them.  
The trainers also go through the confidentiality principles of the training and if 
it not done before training participants sign a consent form. 
 

 

Objectives: 
 

 To introduce the trainers team to participants 
 Understand the confidentiality principles of the training  

 

 

Group size: 
 

 

Up to 25 

 

Time: 
 

 

10 – 15 minutes 

 

Materials: 
 

 Consent form 
 Photo consent form 
 

 

Preparation: 
 

None 
 

 

Instructions: 
 

STEP 1 
The trainer(s) introduce themselves. 
 
STEP 2 - PRINCIPLES OF CONFIDENTIALITY AND PHOTO CONSENT  
Explain that the training is a space of trust and that information shared during 
the training, including any personal statements and personal information, must 
be treated confidential.  
 
Photo Consent  
Debate about taking pictures during the training and find out how the group 
feels about it. Explain how the images will be utilized and for which purposes if 
the group feels comfortable taking them. Make a note of it and notify the 
photographer team if certain attendees decline to have their photos taken. 
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GETTING TO KNOW EACH OTHER 
 

 

Overview: 
 

The trainer(s) implements an ice breaking activity for participants to get to 
know one another before starting to work together. 
 

 

Objectives: 
 

 To break the ice among participants 
 To learn and memorize the names of the participants 
 To have a group enjoying a fun time together 
 

 

Group size: 
 

 

Up to 25 

 

Time: 
 

 

70 minutes 

 

Materials: 
 

FOR BINGO 
 "Bingo” handout  
 Pens or pencils 
FOR AS THE WIND BLOWS 
 Chairs (1 per participant) 
 

 

Preparation: 
 

Print one copy of Bingo handout for each participants 
 

 

Instructions: 
 

STEP 1 - NAME GAME 1 
Time: 15 minutes (more or less depending on the size of the group) 
Participants will make a circle, which can be made out of desks. They will begin 
by saying the name of one individual. The following individual will mention the 
first person's name as well as their self. The third person will say the names of 
the first two persons as well as their own. The last person will announce 
everyone's names in the order they came, as well as their own. 
 
You may also modify this exercise by linking names with an animal, adjectives, or 
a geographic area. Each participant would say something like, "My name is 
Maria Mamba," "My name is Luca Lucky," or "My name is Mil and I'm from 
Madrid." 
 
Some other option is to link your name to a movement. For this practice, the 
group must form a circle, ideally with free space in the center. Each individual 
does an action after saying their name, such as clapping hands, dancing steps, 
jumping in the air, waving his/her hands. Each variation requires each individual 
to replicate the words and/or acts of those who have gone before him/her. 
 
STEP 2 - NAME GAME WITH BOAL 
Time - 10 minutes 
Participants get into a circle and trainers explain the game. Therefore, the 
trainer calls someone's name and tosses the ball to that person. The recipient 
must then call someone else's name and toss the ball to that person till all 
participants get the ball.  
 
STEP 3 -GET INTO LINE 
Time - 15 minutes  
Get into line is an icebreaker game where everyone has to communicate 
without speaking and line up in a straight line according to a predetermined 
characteristic/criterias. Some examples of criterias can be: 
• Alphabetically, by first name or by last name 
• Age, youngest to oldest, Birthday 
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• Shoe Size 
• Hair color, lightest to darkest 
• Hair length, longest to shortest 
• Alphabetically by favorite color 
• Number of siblings 
• Number of pets owned 
• Height 
 
STEP 4 - BINGO 
Time: 15 - 20 minutes 
Distribute a bingo sheet to each member of the group. The objective of this 
game is for people to wander around the room and to obtain the signatures of 
people who have the facts listed on the bingo sheet. Once a person successfully 
obtains all answers on the questions sheet, he or she shouts “BINGO!”. Once 
someone shouts “Bingo!” everyone returns and the person must introduce the 
people who signed his or her sheet.  If desired, you can ask each person to 
explain their facts.  
 
STEP 5 - AS THE WIND BLOWS 
Time: 10 - 15 minutes 
Have participants arrange chairs in a circle with plenty of room in between 
them. There should be one less chair than there are people playing the game. 
One person starts off being “it” in the center of the circle. 
That person must share their name and say, “The wild wind blows …” and then 
fills in the blank. For example, someone may say “… anyone who’s wearing 
white socks.” Then anyone in the group who is wearing white socks has to get 
up and sit in another chair in the circle. The statement that the person makes 
must be true of themselves as well (i.e., the person must be wearing white 
socks if they use that as their example). The person who is it must find a chair 
as well, and no one can sit in a chair that was immediately to their right or their 
left. The person who ends up without a chair is “it” next and makes the next 
“The wild wind blows …” statement.  
If the person who is it cannot think of anything to say, he or she can also call 
“Thunder!” and everyone in the circle must get up and find another seat. (This 
is called “Thunder!” because of the noise of everyone’s feet as they run to find 
another chair.) This exercise can be geared toward more serious questions to 
help the group learn about each other, such as “anyone who speaks another 
language,” “anyone who has a job” or “anyone who plans on going to faculty.” 
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 HANDOUT – BINGO 
 

 

 

Has a tattoo 

 

Plays the guitar 
and/or some 

other instrument 

 

 

 

Who likes to read 
comics 

 

 

Has a own 
website/blog 

 

 

Has a driver’s 
License 

 

 

Knows how to 
snowboard 

 

 

Has Netflix 
account 

 
Someone who 
has broken the 

same bone. 
 

 

 

Who is vegetarian 

 

Who initiated any 
actions in their 

community 

 

 

Who was locked 
in elevator 

 

Who knows to 
say Hello in 10 

languages 

 

 

Who did 
something illegal 

ever in his life 

 

 

Speaks more than 
3 languages 

 

Who participated 
in any community 

research 

 

 

Collects weird 
things 

 

Who is 
vaccinated 

against COVID19 
virus? 

 

 

Cooks without 
cookbook a 

national dish 

 

 

Can’t swim 

 

 

Has celebrity 
autograph 

 

 

Practices yoga 

 

 

Who has never 
vote 

 

 

Has an unusual 
pet 

 

Can name 5 
animals that 

begin with letter 
A 

 

 

 

Who wakes up 
early 
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INTRODUCTION TO THE TRAINING 
 

 

Overview: In this session, trainers introduce to participants the training objectives, the 
training programme and timetable and set the ground rules for the whole 
duration of the training. The trainers also go through the confidentiality 
principles of the training. 
 

 

Objectives: 
 

 Understand the purpose of the training and objectives  
 Provide an overview of the activities and timeline of the training  
 Share expectations of participants 
 Create an understanding of roles and responsibilities for trainers and 

participants 
 

 

Group size: 
 

 

Up to 25 

 

Time: 
 

 

85 minutes 

 

Materials: 
 

 flip-chart paper 
 sticky notes 
 marker 
 colored paper 
 computer and projector 
 ground rules handout 
 

 

Preparation: 
 

 Write training objectives on colored paper and/or print them in colored 
paper 

 Print the Agenda for participants 
 Draw big tree on flipchart paper 
 

 

Instructions: 
 

STEP 1 - TRAINING OBJECTIVES  
Time: 20 minutes 
Before the session, prepare a list of the main training objectives. You can write 
these down on coloured paper or you can print them in colored paper as well. 
Have them ready and put them aside. Make sure to include the following:  
• Learn about research and participatory action research;  
• Develop knowledge and skills on data collection methods;  
• Develop knowledge and skills how to analyze and interpret collected data,  
• Learn how to present and disseminate key data findings;  
• Learn how to plan and  take action.  
 
Read out loud one by one the training objectives with a short explanation of 
each objective and ask them if there is anything missing or if anyone has any 
questions. After explaining all objectives you can put all papers/cards on the 
flip-chart paper on a wall that is visible to all participants during the whole 
training.  
 
STEP 2 - TRAINING AGENDA AND METHODOLOGY  
Time: 20 minutes  
1. Explain to participants the training agenda and the objectives of each 

training day. Each participant should have a printed agenda and/or follow 
the agenda projected on the projector's screen (via Google drive folder). Go 
through the agenda together.  
 

2. Explain that the training is based on experiential learning and 
participation. Emphasize that everyone is required to actively contribute 
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and that the trainers and participants will encourage everyone to 
participate. Continuous feedback will be part of the training and must be 
considered part of the learning experience. Emphasize that there are no 
right or wrong answers and that everyone’s views and opinions are 
respected.  
 

3. Ask participants if they have any questions and discuss.  
 
STEP 3 - EXPECTATION, CONTRIBUTIONS, FEARS 
Time: 25 minutes  
1. After the introduction of the programme and after the participants have 

accepted the presented program, introduce next activity: Expectation Tree. 
Distribute sticky notes (three different colors: PINK, YELLOW, BLUE)  and 
markers. 
 

2. Ask participants to individually think and write down their expectations, 
fears and their contribution to this training course. 
PINK – Expectations – What do you expect from participating in the 
training? 
YELLOW – Fears – What are you afraid of? What you would not like to see 
on the training that happens?  
GREEN – CONTRIBUTIONS – What you can give to the training? What can 
you share with others? 
 

3. When they are ready, ask them to stick sticky notes to the tree in the 
following order: their fears or concerns to the roots, the competences they 
have to support the learning process to the trunk, their expectations 
towards the training  course to the leaves of the tree.  
 

4. After gathering all the sticky notes on the flip-chart you can start clustering 
them according to similarities to share the group's perceptions towards the 
learning process.  

 

5. In some cases, it is possible, invite some  participants to comment on the 
outcomes for clarification or general reflection about how the group can 
learn and support each other during the learning process.  

 

6. Provide plenum discussion in the group related to summarized 
expectations, fears and contribution of all participants. 

 
If you have access to good internet, you can use some online tool such as Slido 
or Mentimeter where you will address those three questions online in order to 
gather their answers by using their own phones on one screen that will be 
projected on the wall in the working room.  (https://www.sli.do/, 
https://www.mentimeter.com/) 
 
This is very helpful for the participants themselves and the trainers especially, 
because it gives more perspective for the feeling of the participants, their clear 
expectations and their interests as well. 
 
STEP 4 - GROUND RULES  
Time: 20 minutes  
1. Divide participants in groups of 5-6 people.  

 

2. Clarify that as a team, you will establish ground rules for the training. Make 
it clear that they will be collaborating together for the next six days. As a 
result, it is critical to respect one another and to be in a safe learning 
environment that promotes learning and information exchange. 
 

https://www.sli.do/
https://www.mentimeter.com/
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3. Request that each group come up with 3-5 ground rules and put them out 
on cards (1 rule per card). Allow them 5 minutes. 

 

4. When the timer goes out, request that the groups present their ground 
rules.  Stick the cards to a flipchart or the wall. 

 

5. After they've presented all of the rules, go over the general ground rules 
that have not previously been stated. 

 

6. Read out loud the ground rules. Emphasize that everybody should agree to 
follow and respect these guidelines.  

 

7. Put the flipchart paper on a wall that is visible to all participants. 
 

 

Debriefing   
and  
Reflection:  
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INTRODUCTION TO RESEARCH – WHAT IS RESEARCH 
 

 

Overview: This workshop will introduce participants about what research is and what 
makes some research good research. 
 

 

Objectives: 
 

 Learn about the general purpose of research  
 Learn about elements of the good and not so good research 

 

 

Group size: 
 

 

Up to 25 
 

 

Time: 
 

 

40 minutes 

 

Materials: 
 

 Powerpoint or flipchart with the definitions of “research”;  
 Powerpoint or flipchart with basic principles of “good and not so good 

research”;  
 Handouts for matching questions with steps 
 Handouts: Good vs. not so Good Research;  
 

 

Preparation: 
 

 Prepare presentation with the definitions of “research”; 
 Prepare presentation basic principles of “good and not so good research” 
 Share with participants Handouts Good vs. not so Good Research 
 Prepare sheet with statements:  

1.  Research must has clear objectives always 
2. Researcher can lets his/her personal opinions influence the research 
3. Anyone can be a good researcher 
4. Researcher does not necessary to record  or save data always 
5. Researcher can not always follow the Do No Harm principle and ethical 
guidelines 

 

 

Instructions: 
 

WHAT IS RESEARCH?  
Time: 20 minutes  
1. In a plenary, ask the participants what they think research means and what 

they know about it.  
Write down on a flipchart the keywords mentioned by the participants.  
 
In advance, write down in a flipchart or PowerPoint presentation the 
meaning of research:  
Research can be defined as: careful study and investigation for the purpose of 
discovering new knowledge or to update our existing knowledge. 
 
Research is a systematic process of collecting, analyzing, and interpreting 
information (data) in order to increase our understanding of a phenomenon 
about which we are interested or concerned. 
 
Research is a study or investigation with the aim to find new information or 
reach a new understanding about a certain topic. 
 

2. You can show video from Youtube: 
https://www.youtube.com/watch?v=Zs9IWGragFs 

 

3. Ask participants to think about when and who can do research  
 

4. Ask participants to think about what they think research involves. Write 
down keywords on a flipchart.  

 

https://www.youtube.com/watch?v=Zs9IWGragFs
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5. Explain to participants that research is basically an organized, step-by-step 
process of answering questions. Doing good research involves careful 
planning and following that plan.  

 

6. Divide participants into small groups. Explain that part of research plan 
involves thinking about the below questions.  
Give participants the instructions to proper match questions with basic 
research steps. 
 

7. After short presentations of each group, the trainer(s) should provide a 
short explanation related to basic steps and its contexts. 
 
CORRECT ORDER 

What do you want to find out?  Research Question  
Why do you want to find out?  Goal and Objectives  
Who are you going to ask to get 
the information?  

Research Participant or Informants  
 

How are you going to reach these 
people and get them to give you 
the information?  

Data Collection and Transfer  
 

How are you going to make sense 
of all the information you collect?  

Data Analysis and Interpretation  
 

How are you going to share that 
information with others?  

Dissemination  
 

What are you going to do next?  Taking Action  
 
GOOD AND NOT SO GOOR RESEARCH  
Time: 20 minutes 
Ask everyone to make himself/herself positions in the physically divided 
corners AGREE or DISAGREE regarding the statements that trainers will read 
out loudly. Each participant should join the AGREE or DISAGREE corners based 
on their own opinion related to each statement. After each participant is 
positioned in space the trainer will ask them for argumentation of their 
choices.  
Briefly discussion will be provided.  
After reading all statements and discussion, the trainers will summarize 
exercise and link statements with good and not so good research elements.  
Share with participants handouts: Good vs. not so Good Research 
 

 

Debriefing   
and  
Reflection:  
 

 

 Ask the participants if they have ever participated in research or conducted 
it themselves?  

 Can they remember or assess whether it was good research and what could 
possibly have been different? 

 Why do you think it is important to learn research steps? 
 Which step in the research process is the most important and why? 
 What to consider when planning research? 
 What did you learn from this activity? 
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 HANDOUT – MATCHING QUESTIONS WITH STEPS  
 
 

 
What do you want to find out?  
 

 
Data Collection and Transfer  

  
 
Why do you want to find out?  
 

 
Taking Action  

 
 
Who are you going to ask to  
get the information?  
 

 
Data Analysis and Interpretation  

 

 
How are you going to reach  
these people and get them to  
give you the information?  
 

 
 

Research Participant or Informants  
 

 
How are you going to make  
sense of all the information  
you collect?  
 

 
 

Research Question 
 

 
How are you going to  
share that information with  
others?  
 

 
Goal and Objectives  

 

 
What are you going to do next?  
 

 
Dissemination 
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 HANDOUT - GOOD AND NOT SO GOOD RESEARCH  
 

 
GOOD AND NOT SO GOOD RESEARCH 

 
 

GOOD RESEARCH 
 

 

NOT SO GOOD RESEARCH 

 

1. Has clear objectives 
 

 

1. Research is not well planned 

 

2. Has a clear plan 
 

2. Researcher lets his/her personal opinions 
influence the research 
 

 

3. Uses different data collection methods 
 

3. Profile of research participants does not fit 
the aim of the research 

 

 

4. Ensures that the research participants 
have the right profile for the research 

 

 

4. Researcher does not record or save data 
properly 

 

5. Researcher records data in a systematic 
and detailed manner 
 

 

5. Does not follow the Do No Harm principle 
and ethical guidelines 

 

6. Follows research ethics and Do No Harm 
principles 

 

 

 
OUTCOME 

 
 

Accurate data that answer the research 
question 
 

 

Inaccurate or incomplete data that does NOT 
answer the question 
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PARTICIPATORY ACTION RESEARCH 
 

 

Overview: This workshop will introduce participants about what is a Participatory Action 
Research (PAR) as an approach to research.  
It is also designed to give participants an understanding of the major PAR 
components, principles of PAR, advantages and disadvantages of PAR. 
 

 

Objectives: 
 

 Learn about participatory action research; Youth-led Participatory Action 
Research (What is PAR, What is YPAR, PAR Circle) 
 

 

Group size: 
 

 

Up to 25 
 

 

Time: 
 

 

90 minutes 
 

 

Materials: 
 

 Projector, lap top 
 PowerPoint  with the short presentation and definitions of “participatory 

action research”, “participatory action research steps”, “basic principles of 
participatory action research”, “advantages and disadvantages of 
participatory action research” 

 Handouts: Participatory Action Research - some definition 
 Handouts: The Participatory Action Research Cycle  
 Handouts: Participatory Action Research steps 
 Handout: The Principles of Participatory Action Research 
 

 

Preparation: 
 

Prepare PowerPoint presentation of “definitions of participatory action 
research; Youth-led Participatory Action Research”, “participatory action 
research and its cycle and steps”; -’’Venn diagram of PAR-’’, “principles of PAR” 
“advantages and disadvantages of participatory action research”.  
 

 

Instructions: 
 

1. Using PowerPoint presentation Introduce participants to: participatory 
action research.  
In advance, prepare PowerPoint presentation slides: 
Proposals of some definitions: 
Participatory Action Research (PAR) refers to a research method, typically 
concerned with organizational self-assessment, in which the subjects of the 
study “participate with the professional researcher throughout the research 
process, from the initial design to the final presentation of the results and 
discussion of their action implications” (Whyte, 1989). 
 
Participatory action research (PAR) is considered a subset of action research, 
which is the “systematic collection and analysis of data for the purpose of 
taking action and making change” by generating practical knowledge (Gillis 
& Jackson, 2002, p.264).  
 
YPAR is an innovative approach to positive youth and community 
development based on social justice principles.  
Youth-led participatory action research considers young people as experts on 
issues of concern to them and trains them to conduct systematic research to 
improve their lives, communities and institutions intended to serve them.  

 

2. Continue with presentation and explain Principles of participatory 
action research 
As a principles-driven approach, PAR is based around: 
 social change - intended to enable action that leads to a change or 

improvement on an issue. This is achieved by converging science 
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(research) with practice (change); 
 participation - driven by research participants and other individuals or 

agencies who have a stake in the issue being researched (stakeholders); 
 power of knowledge (empowerment) - a democratic model of 

communal learning, where knowledge is deliberately produced, owned 
and used by stakeholders, and provides new insights for both researchers 
and practitioners; and 

 collaboration - expands the emphasis from action and change to 
collaborative research activities that occur at every stage of the research 
cycle, including program planning, implementation, and evaluation. 

(Source: Appel et al., 2012; Bergold & Thomas, 2012; Land and Water 
Australia, 2009; Pain et al., 2011.) 

 
Participatory Action Research Cycle.  
3. Divide the group into small groups. Give each groups set cards outlining the 

PAR cycle and big paper. Explain to the teams that they need to create a 
circle of the all elements putting them into proper order (Participants 
should select the cards in the position that makes the most sense to them) 

 

4. Ask each group to read their steps and describe why they put PAR 
elements as they did. Ask the group if anyone disagrees or would want to 
put that step somewhere else.  
If the group suggests additional steps or repeating steps, ask a participant 
to write the step on a blank card and add it in.  
 

5. Go through the different o steps with the participants and facilitate the 
discussion if there are any questions.  
Distribute the handout “Participatory Action Research cycle” and 
“Participatory Action Research steps”.  
 

6. Discuss with participants about advantages and disadvantages of 
participatory action research 
 

7. Distribute the handout Advantages and disadvantages of Participatory 
action research 

 

 

Debriefing   
and  
Reflection:  
 

 

 Have you ever thought about research in this way?  
 In what situation do you think participatory action research is most 

effective? 
 Do you think you can create and conduct this kind of research?  
 What are your biggest doubts about this form of research?  
 Why do you think this form of research is good for youth research? 
 How important is participatory planning to resolve community needs or 

issues? 
 Which segment of the activity do you consider the most useful and what 

are your main conclusions based on this activity? 
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 HANDOUT  - PARTICIPATORY ACTION RESEARCH - SOME DEFINITION 
 

PARTICIPATORY ACTION RESEARCH - SOME DEFINITION 
 
Participatory Action Research involves all stakeholders in the Cycle of Action Research. It is not 
simply consultation. It aims to be active co-research, by and for those to be helped. It tries to be a 
democratic or non-coercive process, whereby those to be helped, determine the purposes and 
outcomes of their own research and actions. 

---------------------------------------------------------------------------------- 
Participatory Action Research (PAR) refers to a research method, typically concerned with 
organiza-tional self-assessment, in which the subjects of the study “participate with the 
professional researcher throughout the research process, from the initial design to the final 
presentation of the results and discussion of their action implications” (Whyte, 1989). 

---------------------------------------------------------------------------------- 
Participatory action research (PAR) is considered a subset of action research, which is the 
“systematic collection and analysis of data for the purpose of taking action and making change” by 
generating practical knowledge (Gillis & Jackson, 2002, p.264).  

---------------------------------------------------------------------------------- 
Participatory action research (PAR) is a scientific research method through which community 
members undergo research training and perform a critical analysis of an issue that affects their 
lives.  
The purpose of a PAR is both to find a lasting solution that addresses the issue and develop 
member- researchers’ political consciousness, and critical thinking, analysis, and interpersonal 
skills. PAR is a transformative experience for both member-researchers and the larger community, 
and offers a different perspective on social issues to the wider world. 

---------------------------------------------------------------------------------- 
Participatory Action Research (PAR) is a type of research that combines two different approaches: 
participatory research and action research. It is a valuable qualitative method because it 
empowers and involves individuals and communities in the research process, and in taking 
actions to improve aspects of their lives. Researchers using PAR aim to enable action on the part of 
the participants, and do so via a reflective process where the participants collect and analyse data, 
and then determine what action should be taken. When participants and researchers are equal 
partners in the research process, the study’s focus and results can be made more relevant to a 
specific community. However, in PAR there are also challenges in terms of how researchers form 
and maintain relationships with participants, how the data is constructed and used, and who has 
ownership of the data. 

---------------------------------------------------------------------------------- 
PARTICIPATORY ACTION RESEARCH (PAR) 
Participatory action research is an approach that generates knowledge from the perspective of the 
people that are being researched, i.e. young people, and emphasizes action on identified issues 
through the research. It is an approach that argues in favour of the possibility, significance and 
relevance of partnering with young people in all stages of the process – research design, data 
collection and analysis, dissemination of information and engagement in action. PAR argues in 
favour of pluralistic, youth-led forms of knowledge that offer an entry point to youth-driven 
solutions to issues affecting them and their communities. A fundamental element to participatory 
action research is the treatment of young people as partners and not objects of the research, and 
as leaders in the implementation of action. By partnering with young people, PAR fosters 
empowerment and gives members of marginalized and vulnerable groups a voice. During the PAR 
process, young people maximize their everyday knowledge, networks and lived experiences to 
bring new perspectives and insights. PAR stands out from more classical, academic research as it 
contributes with young people’s unique knowledge and position in the field. At the same time, it 
enables young people to acquire new knowledge, roles and tasks, building their capacity to inquire 
and analyse in a more scientific way the issues that affect their lives and communities. 

 

You can use for creating presentation and share with participants 
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 HANDOUT  – VIENN DIAGRAM OF PARTICIPATORY ACTION RESEARCH  
 
 

 
 
 
PAR is a concerted effort to gain new knowledge (Gr. epistêmê), enhance practical 
experience (Gr. technê) and strengthen the ethics (Gr. aretê) of life in society and democracy 
at the same time. The goal is simple: to better understand the world, by trying to make it 
better. The approach is distinct from community-based development, which is not intended 
to further the advancement of general knowledge; from collaborative research, which does 
not require immediate action; and from action or applied research, which need not be 
participatory. 
Chevalier and Buckles, 2013, p. 10 
 
 
 
 
 
 
 
 
 
 
 
 

http://www.participatoryactionresearch.net/
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 HANDOUT - THE PRINCIPLES OF PARTICIPATORY ACTION RESEARCH  
 
 

 
THE PRINCIPLES OF PARTICIPATORY ACTION RESEARCH  
 
As a principles-driven approach, PAR is based around: 

 social change - intended to enable action that leads to a change or improvement on an 
issue. This is achieved by converging science (research) with practice (change); 

 participation - driven by research participants and other individuals or agencies who 
have a stake in the issue being researched (stakeholders); 

 power of knowledge (empowerment) - a democratic model of communal learning, where 
knowledge is deliberately produced, owned and used by stakeholders, and provides new 
insights for both researchers and practitioners; and 

 collaboration - expands the emphasis from action and change to collaborative research 
activities that occur at every stage of the research cycle, including program planning, 
implementation, and evaluation. 
 

Source: Appel et al., 2012; Bergold & Thomas, 2012; Land and Water Australia, 2009; Pain et al., 
2011. 
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 HANDOUT - ADVANTAGES AND DISADVANTAGES OF PARTICIPATORY 
ACTION RESEARCH (PAR)  

 

ADVANTAGES AND DISADVANTAGES OF PARTICIPATORY ACTION 
RESEARCH (PAR) 

ADVANTAGES OF PAR DISADVANTAGES OF PAR 
• PAR is applied research.  

The problem solving focus means that PAR 
is research with practical outcomes and 
positive change. 

• PAR is collaborative research. 
Involving the community of research 
interest with the research objective aids in 
producing practical outcomes that are 
workable. 

• PAR is committed research. 
The commitment of the community of 
interest enables the research project to 
access community understanding, 
knowledge and collective memory 

• PAR originates with the researched. 
The community locus of control leads to the 
identification of problems that are 
important to the community, not diagnosed 
from outside. 

• PAR has no research leader. 
The group involvement and democratic 
processes may lead to competing research 
agendas. 

• PAR may be impractical. 
Categorising a group with a shared interest 
or problem as a ‘community’ does not 
automatically result in a consensus on what 
the problem is and how it might best be 
addressed. 

• PAR usually has no timeline. 
The process, by its nature, has no set end 
date. The question then becomes: how do 
we know when a problem is resolved, or 
when has the process become ineffectual? 

 
Maggie Walter; Participatory Action Research, Chapter 21 
 
 

BENEFITS AND LIMITATIONS OF (PAR) 

BENEFITS OF PAR LIMITATIONS OF PAR 

• increases depth and understanding of 
issues, making research more relevant 

• increases chances of community adopting 
practices and outcomes from research 

• reduces logistical barriers to research, 
which can improve efficiency and reduce 
frustration 

• provides the ability to observe behavior as 
it occurs,thus increasing the efficiency of 
data collection 

• minimises the risk of misunderstanding due 
to the close relationships developed with 
the community 

• research participants or stakeholders 
already possess the required knowledge 
and expertise to help improve the program 

• can be more time consuming if participants 
are too involved in details 

• can be susceptible to researcher bias 
because the researcher is involved 

• not as well recognised as quantitative 
research methods 

• can produce large amounts of data that are 
difficult to manage 

• research participants may not fully 
represent the interests of all stakeholders, 
particularly where numerous stakeholders 
are involved in the evaluation 

 
Source:Adapted from The Knowledge&Adoption Toolkit,Land and Water Australia,2009; 
Greene,2006. 
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WHEN TO USE AND WHEN NOT TO USE AND PARTICIPATORY ACTION 
RESEARCH (PAR) 

WHEN TO USE PAR WHEN NOT TO USE PAR 

• building partnerships and trust 
• developing action plans for solving 

problems 
• empowering the community and developing 

community capacity identifying community 
issues and relevant research 

• engaging the community 
• planning for, and increasing awareness of, 

upcoming change 
• accessing specialised local knowledge 

• where the community group is interested in 
the results, but not in developing the topic 
or design of the research 

• where the problem does not seem 
important to the community group 

• where the research methods and types of 
data being collected do not appear credible 
to the community group 

• where the research has had considerable 
theoretical development and needs testing 

 
Source:Adapted from The Knowledge&Adoption Toolkit,Land and Water Australia,2009; 
Greene,2006. 
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 HANDOUT - THE PARTICIPATORY ACTION RESEARCH CIRCLE 
 

Print one per group 
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Print one per group 
 

 
IDENTIFY A PROBLEM 

AND RAISE A 
RESEARCH QUESTION 
 

 

 
DATA ANALYSIS AND 

INTERPRETATION 

 

 
DATA COLLECTION 

AND TRANSFER 
 
 

 
PRESENT AND 
DISSEMINATE 

FINDINGS 
 

 
 

RESEARCH PLANNING 
 

 

 
 

TAKE ACTION 

 
 

PLAN ACTION 
 

 

 
 

REFLECT 
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 HANDOUT - THE PARTICIPATORY ACTION RESEARCH CIRCLE 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Raise a question 

Research planing: 
plan to seak 

answers 

Data collection and 
transfer 

Data analysies 
and 

interpretation 

Present and 
disseminate 

findings 

Plan Action 

Take Action 

Reflection 
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RESEARCH ETHICS 
 

 

Overview: Engaging young researchers in Participatory Action Research is an excellent 
way to acquire additional links for more information, develop young people's 
research abilities, and give them a voice and possibilities for further 
participation. At the same time, including young people in gathering 
information on their peers comes with its duties and ethical issues that must 
be acknowledged and followed at all times. 
If young people are not adequately taught in research ethics and the Do No 
Harm principles, potentially damaging events may occur for the young 
researcher, study participants, or organizations assisting the young people. As 
a result, young researchers must be equipped for potentially difficult 
circumstances or issues that may arise throughout their research. It is critical 
that they reflect on their actions. 
 

 

Objectives: 
 

 Introduces participants to research ethics principles and the concept of Do 
No Harm. 

 Consider ethical considerations related to research 
 To understand the importance of ethics in research 
 

 

Group size: 
 

 

Up to 25 
 

Time: 
 

 

90 minutes 
 

Materials: 
 

 PowerPoint presentation and Flipchart with the definition of “research 
ethics” 

 Photocopies of six case studies for participants 
 Flipchart paper and markers 
 Handouts for participants 
 

 

Preparation: 
 

 Prepare PowerPoint presentation  
 Write on Flipchart definitions of “research ethics” 
 Print the case studies 
 Prepare handouts for participants 
 

 

Instructions: 
 

1. In a plenary, ask the participants to reflect on the term “ethics”. Write 
down keywords on a flipchart.  
 

2. Provide participants with a definition of research ethics. Write the 
definition below in advance on a flipchart paper and/or PowerPoint 
presentation: 
What is Research Ethics? 

 Ethics are the set of rules that govern our expectations of our 
own and others’ behavior. 

 Research ethics are the set of ethical guidelines that guides us 
on how research should be conducted and disseminated. 

 Research ethics govern the standards of conduct for researchers 
It is the guideline for responsibly conducting the research. 

 Research ethics is unambiguously concerned in the examination 
of ethical issues that are upraised when individuals are involved 
as participants in the study 

 Research ethics are principles that have been developed to guide 
research 

 

3. Continue with theoretical input and explain objectives of Research Ethics 
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Objectives of Research Ethics: 
 The first and comprehensive objective – to guard/protect human 

participants, their dignity, rights and welfare . 
 The second objective – to make sure that research is directed in a 

manner that assists the welfare of persons, groups and/or 
civilization as a whole. 

 The third objective – to inspect particular research events and 
schemes for their ethical reliability, considering issues such as 
controlling risk, protection of privacy and the progression of informed 
consent. 

 

4. Discuss with group about principles of research ethics  
Broadly categorizing, there are mainly five principles of research ethics: 
1. MINIMIZING THE RISK OF HARM 
2. OBTAINING INFORMED CONSENT 
3. PROTECTING ANONYMITY AND CONFIDENTIALITY 
4. AVOIDING MISLEADING PRACTICES 
5. PROVIDING THE RIGHT TO WITHDRAW 
 

5. Divide participants in groups of 4-5 people. Explain to participants that 
they will work on a case study on research ethics for 15 min. Distribute 1 
case study per group. 
 

6. Ask each group to discuss case studies and to provide answers on proposed 
questions related to stories and to identify all ethical principles that were 
violated. They need to write down all their answers on flip-chart paper.  

 

Based on the above case studies, some guidelines for research ethics should be 
maintained:  
Confidentiality (Irfan’s story) 
Informed voluntary consent (Sara’s story) 
Right to withdraw at any time (Helen’s story) 
Sharing results with your research participants (David’s story) 
Special consideration for vulnerable groups in seeking consent (Leyla’s 
story) 
Data privacy and confidentiality (Carl and Maria’s story) 
 

7. Ask one group to read out loud their case study and present the answers to 
the rest of the group. 
 

8. Ask the rest of the groups if they would have done similar or different.  
 

9. Ask the next groups to present. After each presentation, facilitate the 
discussion and debriefing.  

 

10. Share with group Handouts PRINCIPLES OF RESEARCH ETHIC and give 
them time to read.  

 

11. Summarize discussion  
 

 

Debriefing   
and  
Reflection:  
 

 

1. What can we learn from these case studies?  
2. Have you ever thought about ethics and ethical principles related to 

conducting and designing research?  
3. Have you participated in research where ethical principles were violated or 

not taken into account?  
4. Which specifically  ethical principles were violated or not taken into 

account?  
5. What are the ethical considerations regarding you that must be taken into 

account and incorporated in any research studies? 
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6. What special ethical considerations must be taken into account when 
conducting research with children and/or youth? 

7. Which segment of the activity do you consider the most useful and what 
are your main conclusions based on this activity? 
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 HANDOUT  – CASE STUDY 
 
 
Print for participants, one case study per group 
 
 
 

 

 
Case Study #1: Irfan’s Story 

 
The Malik family wants to propose to Shehla for their son Asad. Asad’s father, Irfan Malik, is a very 
private person. Irfan disclosed his income to Shehla’s mother, Sadiqa, when she was trying to find 
out more about the Maliks. Sadiqa shared this information with her sister who in turn shared it 
with the Maliks’ neighbours. Now the entire the neighbour knows what Irfan’s income is and Irfan 
is very upset. 

a) Why do you think Irfan is upset? 
b) Do you think Sadiqa should have disclosed Irfan’s income? Why or why not? 
 
 

 

 
Case Study #2: Sara’s Story 

 
Sara is a fifteen years old girl who is living in rural areas with her family. Recently, she was visiting 
her aunt who is living in a neighboring village to help her to organize her birthday celebration. 
Aunt's son snapped several photos at the occasion and took a couple pictures of Sara. 
Sara and her family recently discovered that her photos from aunt’s birthday were published on 
social media accounts and for dating websites without their knowledge. 
Sara and her parents are distraught. 

a) Why do you think Sara and her parents are upset? 
b) Do you think aunt’s family should have circulated and published Sara’s photograph on 
social media accounts? 
Why or why not? 

 
 

 

 
Case Study #3: Helen’s Story 

 
A journalist from National Television approaches Helen and asks her to interview her for a story 
on young transsexual women in Turkey and their positions in society. Helen decides to take part 
and agrees on a day and time for the interview. 
Helen recognizes after the interview begins that she is not comfortable having this material 
published on TV due to the fact that TV has national frequencies and due to potential issues that 
may appear after broadcasting reportage.  
She informs the journalist’s  crew  that she no longer wants to take part in the interview. 
The journalist claims she must complete the interview because she committed to take part and 
mention that their TV invested so much time and money in this topic.  

a) How would you feel if you were Helen? 
b) Do you think that it is okay that Helen changed her mind about participating in the 
interview? Why or why not? 
c) Do you think the journalist should pressure Helen to continue the interview because she 
agreed initially, or should the journalist accept that she has changed her mind? Why? 
d) Should the journalist use the information she obtained from Helen before Helen 
withdrew from the interview? Why or why not? 
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Case Study #4: David’s Story 

 
A university based in Gent is conducting a research study on the impact of COVID19 virus on heart 
diseases in Flanders. 
Researchers approach David for a blood sample, which will be analyzed in a lab in Antwerpen. 
David’s father has a history of heart attacks and has always been very concerned about his heart 
so David is happy to participate in the study free. The researchers draw a blood sample and do an 
EKG scan from David. David never hears from them again. He continues to worry about his results. 

a) How would you feel if you were David? 
b) Do you think the researchers should have given David the results of tests? Why or why 
not? 

 
 

 

 
Case Study #5: Leyla’s Story 

 
Leyla is a 19-year-old married girl. One day, a journalist comes to her house, and asks if she would 
like to be interviewed for an article on married life. Before Leyla can answer, her mother in law 
says, “Yes, Leyla will participate.” 

a) How would you feel if you were Leyla? 
b) Do you think the journalist should continue with the interview and take this as 
consent on Leyla’s part? 
c) What do you think the journalist should have done to ensure that Leyla is willing to 
participate in the interview? 

 
 

 

 
Case Study #6: Carl and Maria’s Story 

 
Carl and Maria are a married couple who have been waiting so long for pregnancy. Recently, Maria 
did a regular gynecologist check in a private hospital to Dr. Puskar in their neighborhood. On that 
occasion 
Dr. Puskar did a pregnancy test and the test results indicated that Maria is pregnant. Dr. Puskar, 
who is in a secret relationship with Carl's father, immediately calls Carl’s father to surprise him 
with this news before announcing that information to Maria and Carl that they are going to have 
a baby.  Carl’s father immediately published a post on Instagram  that he will be finally 
grandfather.  
Carl and Maria were very upset when they arrived at home and saw on Social Media that 
everybody have started to congratulate them.  

a) Why do you think Carl and Maria are upset? 
b) Do you think Dr. Puskar should have done things differently? What? Why? 
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 HANDOUT – PRINCIPLES OF RESEARCH ETHIC 
 

 
PRINCIPLES OF RESEARCH ETHIC 

 

Honesty Being honest with the beneficiaries and respondents. Being honest about 
the findings and methodology of the research. Being honest with other 
direct and indirect stakeholders. 

Integrity Ensuring honesty and sincerity. Fulfilling agreements and promises. Do not 
create false expectations or make false promises. 

Objectivity Avoiding bias in experimental design, data analysis, data interpretation, 
peer review, and other aspects of research. 

Informed consent Research participants must understand the implications of participating in 
the research before agreeing to take part. They must be informed about 
the purpose of the research, how the information will be and what is 
expected from them. Their consent must be voluntary and not coerced by 
circumstances or persons involved in the research. 

Respect for 
person/respondent 

Individuals are autonomous and make free decisions about research 
participation, consistent with their own values and preferences. 
Vulnerable persons have the right to be protected from research risk. 
Respect for others entails that you treat all your participants equally and 
respectfully. Make them feel comfortable and always thank them for their 
participation. 

Beneficence Beneficence requires a commitment to minimizing the risks associated 
with research, including psychological and social risks, and maximizing the 
benefits that accrue to research participants. Researchers must articulate 
specific ways this will be achieved. 

Non-maleficence/ 
Protecting the 
subjects (human) 

Do no harm. Minimize harm/s or risks to the human. Ensure privacy, 
autonomy and dignity. 

Responsible 
publication 

Responsibly publishing to promote and uptake research or knowledge. No 
duplicate publication. 

Protecting 
anonymity 

It means keeping the participant anonymous. It involves not revealing the 
name, caste or any other information about the participants that may 
reveal his/her identity. 

Confidentiality Confidentiality of the research must be made clear to research participants 
at the start.  
Protecting confidential information, personnel records. It includes 
information such as: 

 Introduction and objective of the research 
 Purpose of the discussion 
 Procedure of the research 
 Anticipated advantages, benefits/harm from the research (if any) 
 Use of research 
 Their role in research 
 Right to refuse or withdraw 
 Methods which will be used to protect anonymity and 

confidentiality of the participant 
 Freedom to not answer any question/withdraw from the research 
 Who to contact if the participant needs additional information 

about research 

Non-discrimination Avoid discrimination on the basis of age, sex, race, ethnicity or other 
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factors that are violation of human rights and are not related to the study. 

Openness Be open to sharing results, data and other resources. Also accept 
encouraging comments and constructive feedback. 

Carefulness and 
respect for 
intellectual property 

Be careful about the possible error and biases. 

 

Give credit to the intellectual property of others. Always paraphrase while 
referring to others article, writing. Never plagiarize. 

Justice Justice requires a commitment to ensuring a fair distribution of the risks 
and benefits of research. The obligation to distribute benefits and burdens 
fairly, to treat equals equally, and to give reasons for differential treatment 
based on widely accepted criteria for just ways to distribute benefits and 
burdens.  
Therefore, the research participants should be people who are expected to 
benefit from the knowledge gained through the study. 

Respect for 
communities 

Respect for communities means that researchers must respect the values 
of the community involved in the research and protect the community 
from harm. This is very important in research which requires 
communitywide knowledge, values, and relationships and, thus, the 
community may be impacted by the research process or its outcomes. 

Minimal risk Safety and security is the most important. The probability and magnitude 
of the harm or discomfort anticipated of the research must not be greater 
than what is encountered in daily life. If you ever feel that your actions 
may endanger yourself or others, stop immediately. Speak with your NGO 
about any concerns you may have. 

Assent For children, assent is the affirmative agreement to participate in research. 

Parental permission Parental permission is the agreement of the parent(s) to their child’s 
participation in research. 

Right to refuse or 
withdraw at any 
time 

Research participants have the right to refuse  to participate in the study 
or withdraw from the research at any time without any negative 
repercussions 

Stay neutral A professional researcher never judges. This is not only to prevent 
research participants from feeling bad, but also to establish a relationship 
of trust, honesty and comfort between you and the research participant. If 
you notice they are not comfortable, try asking different questions or ask 
them how comfortable they are with the questions you are asking. 

Report back to 
research 
participants 

Be transparent and clear to your research participants about how the 
collected information will be used. It is important that participants be 
given access to the findings of the study once data analysis is completed. 
This will allow them to see how their data is being represented and gain 
from the findings of the study. 

Refer to the right 
person when there is 
a need for help 

In the case of trauma or if a research participant asks for help, do not offer 
to help yourself. Your role as a researcher is to collect data only. Offer 
instead to refer the person to a professional that can deal with the case. 
Speak with your NGO representatives when in doubt. 

Special 
consideration for 
vulnerable groups 

Some groups are traditionally considered vulnerable research participants. 
They include minors, pregnant women, and persons with mental 
disabilities. Other groups such as people without literacy, those with 
limited economic resources, and women who do not have decision-making 
power regarding their participation in a study may also be vulnerable. 
Vulnerable persons can still participate in a research study; however, they 
need special protections. 
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IDENTIFYING THE ISSUE 
 

  

Overview: In this session trainers will provide space for brainstorming and inputs for 
identifying the main issues/challenges that concern youth in the local and/or 
in the region. Therefore, participants will analyze different issues that impact 
on youth and what will be the benefits of doing PAR research. 
 

 

Objectives: 
 

 To identify the issue of interest to be researched 

 

 

Group size: 
 

 

Up to 25 

 

Time: 
 

 

120 minutes 

 

Materials: 
 

 Flip chart paper 
 Tape 
 Markers 
 Paper 
 Pens or pencils 
 Clipboards 
 

 

Preparation: 
 

Write the leading questions on flipchart and/or create slides with those 
questions and project on the screen to be visible for all groups. 
 

 

Instructions: 
 

1. Divide participants into small groups and give each group a flip chart 
paper, markers and pens.  
 

2. Ask participants to brainstorm as many problems which young people face 
in their own communities (on local and/or region level). Encourage 
participants to think about what really bugs them, or if they could change 
something, what would they change? (15 minutes) 

 

3. Explain to participants Diamond Ranking Model and ask them to rank all 
their brainstormed issues in their local communities by filling Diamond 
Ranking Model 

 

4. After brainstorming, ask each group to present their findings and their 9 as 
the most concerned issues in their local communities. Compare 
participants’ responses and recall the importance of different perspectives 
in understanding their community (15 minutes) 

 

5. Ask group to reflect one or two issues that have been identified in previous 
Diamond Ranking exercise as a priority and the mosts important issues to 
youth and answer the following questions: ( 30 minutes) 
1. What is the issue? 
2. Why is it an issue? 
3. List the people and groups affected by this issue and how they are 
affected? 
4. Why do you think this issue is serious enough to research? 
5. What could be some problems with doing this research? 
6. What could be some benefits of doing this research? 

 

6. Ask each group to present.  
 

7. Discussion in the group and comparing youth concerned issues 
 

8. Explain to the group that we will continue to work on PAR steps in the 
following sessions and we will focus on creating Research Goals and 
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Questions. 
 

 

Debriefing   
and  
Reflection:  
 

 

 Ask the participants if they have previously identified problems in the 
community they live in and what they think about this approach to 
problem definition. 

 What are the common problems you have found out in your community? 
 Do they think something needs to be added or paid special attention to? 
 Why do you think it is important to identify the type of problem when you 

define a problem? 
 How does social issues affect the community? 
 Why do you think it is important for you to solve the problems in our 

community? 
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 HANDOUT – DIAMOND RANKING MODEL 
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DEVELOPING RESEARCH GOALS AND QUESTIONS 
 

  

Overview: In this session participants will learn how to identify research goals and 
research objectives.  Trainers will go through an explanation of GOAL as overall 
accomplishment and research objectives as researcher wishes to achieve 
through the project and provide direction to the study. 
 

 

Objectives: 
 

 Learn how to develop research goals and research questions. 
 Understand better importance developing proper GOAL and Questions for 

research 
 

 

Group size: 
 

 

Up to 25 

 

Time: 
 

 

90 minutes 

 

Materials: 
 

 Flip chart paper 
 Paper 
 Markers 
 Pens 
 Handout ‘’Creating Research Question Assignment Exercise'’ 
 

 

Preparation: 
 

Write the definitions on flipchart and/or create PowerPoint slides 
 

 

Instructions: 
 

1. Explain to the group that they are going to develop goals and questions that 
can guide their research.  
 

2. Ask the participants to come back into their group in which they worked in 
the previous session. 

 

3. Explain briefly to the group what is GOAL in research and that goal 
describes the overall accomplishment of the activity. This is your research 
question. What do we want to get out of our research? 

Therefore remind participants that: 
 developing GOAL is in fact to formulate the central question of  the 

research and to think of questions you can ask to find answers to this 
question. 

 Research question - is a question that specifically states what the 
researcher will attempt to answer. 

 Research  sub questions - are questions formulated from your central 
question. That means that we need to go back to the central topics and 
the list of influencing factors. Work out sub questions per topic.  

 Also, those specific objectives are the individual components that 
contribute to achieving the goal. Objectives detail the kinds of 
information you are aiming to collect and will provide guidance for the 
types of questions you will be asking. They need to think about what 
the specific objectives for their research are. 

 

4. Give each group two flipcharts with the title “Research Goals: What you 
want to accomplish with your research.” and “Research Questions: What 
big questions do you want to answer with your research”  
 

5. Explain to the groups that these goals and questions are the foundation for 
their research design and implementation and that now they need to 
identify goals, questions and subquestions for their research (based on 
issues identified in the previous session). 
Creating Research Question Assignment Exercise - this assignment 
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teaches participants how to to turn a very broad topic into a focused 
research question 
Give to participants Handout and ask them to create research questions for 
their issue by following given examples.  

 
6. After 30 minutes ask each group to present the goals and questions for the 

research. 
 

7. After presentations show to group some examples of research goals and 
questions related to YPAR: 
Research Questions 
What are the key hopes and aspirations of young people? 
•What is similar and different among the aspirations of young girls and boys? 
•What are the key factors that shape their aspirations? 
•How do young people cope with the barriers they face? 
•What helps or prevents young people from engaging in their community and 
in issues important to them? 
 

UNICEF MENA Regional OfficeUNICEF MENA Regional Office; January 2018 
 
The guiding overall research question is: 
• How do groups at the community level protect children, youth and 
women/girls while promoting social cohesion, peacebuilding and general 
human security? 
Secondary questions include: 
• What are the conflict drivers in each of the settings, and how do these 
conflict drivers contribute to (child) protection risks and harms? 
• Do informal and formal groups influence communities differently? 
• What group characteristics, activities, functions, processes, and mechanisms 
actively support or erode social cohesion and child protection in conflict and 
post-conflict settings? 
• What is the agentive role of youth in promoting or hindering community 
cohesion? 
 

Interim Findings: Participatory Action Research on Community Mechanisms, 
Child Protection and Social Cohesion in Burundi and Chad  

 
8.  Facilitate a discussion with the full group. 
 

 

Debriefing   
and  
Reflection:  
 

 

 Ask the participants how the process of defining goals and creating 
research questions went?  

 How are the goals and issues related?  
 How did they agree on which issues are the most important?  
 Do they think the questions are clear and understandable? 
 Did you evaluate your goals and questions that you formulated? Why yes 

and/or why not? 
 Why is defining the research question one of the most important steps 

during a research project? 
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 HANDOUT – CREATING A RESEARCH QUESTION 
 
 
Adapted from Burkhardt, MacDonald & Rathemacher’s Teaching Information Literacy: 50 Standards-Based 
Exercises for College Students 
 

The table below illustrates how a research question develops from a broad topic to a focused 
question. Follow the four examples down the columns to see how the questions develop. Then use 
the blank form to develop your own research question. 

 
Topic Subtopic Issue or problem Research question 
Environment Global worming Global warming in the 

Europe 
What can the Europe 
do to identify and 
prevent global 
warming? 

William Shakespeare King Lear King Lear and the 
theme of betrayal 

How could the 
character of King Lear 
change the outcome of 
betrayal in the play? 

Censorship Internet Internet and China How will China’s effort 
to censor the Internet 
affect its citizens? 

 
 
 
 
 
Now try out your topic below. 
 
Topic Subtopic Issue or problem Research question 
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 HANDOUT – “FINER” criteria-to find out if you have a good research 
question  

 
 
Evaluate the soundness of your research question. 
 
Hulley et al. (2007) suggest using a set of criteria- known as the “FINER” criteria-to find out if you 
have a good research question. The FINER criteria are outlined below: 
 
F – Feasible 
A good research question is feasible, which means that the question is well within the researcher’s 
ability to investigate. Researchers should be realistic about the scale of their research as well as 
their ability to collect data and complete the research with their skills and the resources available 
to them. It’s also wise to have a contingency plan in place in case problems arise. 
 
I – Interesting 
The ideal research question is interesting not only to the researcher but also to their peers and 
community. This interest boosts the researcher’s motivation to see the question answered. For 
instance, you can do research on student housing trends if it is right up your alley, as they do 
change often. 
 
N – Novel 
Your research question should be developed to bring new insights to the field of study you are 
investigating. The question may confirm or extend previous findings on the topic you are 
researching, for instance. 
 
E – Ethical 
This is one of the more important considerations of making a research question. Your research 
question and your subsequent study must be something that review boards and the appropriate 
authorities will approve. 
 
R – Relevant 
Aside from being interesting and novel, the research question should be relevant to the scientific 
community and people involved in your area of study. If possible, your research question should 
also be relevant to the public’s interest. 
 
https://research.com/research/how-to-write-a-research-question 
 

 

 

 

 

 

 

 

 

 

 

https://research.com/research/how-to-write-a-research-question
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 HANDOUT – EXAMPLES OF GOOD AND BAD RESEARCH QUESTIONS 
 
The following research question examples can further guide researchers on properly constructing a 
research question. 
 
Example no. 1 
Bad: How does social media affect people’s behavior? 
Good: What effect does the daily use of YouTube have on the attention span of children aged under 
16? 
 
The first research question is considered bad because of the vagueness of “social media” as a 
concept and the question’s lack of specificity. A good research question should be specific and 
focused, and its answer should be discovered through data collection and analysis. You can also 
hone your ability to construct well-worded and specific research questions by improving reading 
skills. 
 
 
 
Example no. 2 
Bad: Has there been an increase in childhood obesity in the US in the past 10 years? 
Good: How have school intervention programs and parental education levels affected the rate of 
childhood obesity among 1st to 6th-grade students? 
 
In the second example, the first research question is not ideal because it’s too simple, and it’s easily 
answerable by a “yes” or “no.” The second research question is more complicated; to answer it, the 
researcher must collect data, perform in-depth data analysis, and form an argument that leads to 
further discussion. 
 
 
 
https://research.com/research/how-to-write-a-research-question 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

https://research.com/research/how-to-write-a-research-question
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DATA COLLECTION 
 

  

Overview: The session will bring definitions of the data and data collections and clarify 
key terms of data collection. Also, the session covers the  quantitative and 
qualitative data collections and its advantages and disadvantages in research. 
 

 

Objectives: 
 

 Introduce participants to data collection (quantitative and qualitative data 
collection) 

 Introduce participants to different types of data collection methods 
 Clarify key terms of data collection 
 Explain the pros and cons of quantitative and qualitative data collection 
 

 

Group size: 
 

 

Up to 25 

 

Time: 
 

 

30 minutes 

 

Materials: 
 

 Lap top  
 Projector 
 PowerPoint presentation 
 

 

Preparation: 
 

Create PowerPoint Presentation Slides that should include definitions of data 
and data collections, quantitative and qualitative data, pros and cons between 
quantitative and qualitative data. 
 

 

Instructions: 
 

1. In plenary, explain to the participants what data collection is.  
a. Data: the information that is collected and that helps you answer the 
research question 
b. Data collection: process of gathering, measuring, and analyzing accurate 
data from a variety of relevant sources to find answers to research problems, 
answer questions and evaluate outcomes  
b. Research participant: the person that provides you with data 
 

2. Explain that data collection can be quantitative and qualitative and the 
difference between quantitative and qualitative data collection. 
a. Quantitative data collection is everything about figures and numbers. 
Quantitative data is data and information that can be expressed in quantity, 
amount or scale so that the information can be counted or measured in 
numerical values. 
Example of quantitative data tools: Survey, Questionnaires, Interview, 
Observation, Document review and secondary data collection 
b. Qualitative data is descriptive in nature, expressed in terms of language 
rather than numerical values. 
Qualitative data describes qualities or characteristics and they are defined 
as the data that approximates and characterizes. 
Example of qualitative data tools: Focus group discussion, Interviews, 
Participant observation, Photo voice,  Community mapping, Rich picture, 
Tree analysis, Case studies 
 

3. Explain to participants pros and cons between quantitative and qualitative 
data. 
Quantitative:  
PROS - Larger sample sizes, Impartiality and accuracy, Faster and easier, 
Data is anonymous, Offers reliable and continuous information, Gives a good 
overview of things that count for a big group 
CONS - Limited by the set answers on a survey, Research is not carried out in 
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their normal environment, Unable to follow-up any answers given, Not in-
depth, No opportunity to probe on issues that may be of interest 
Qualitative: 
PROS - Explores attitudes and behaviour in-depth, Encourages discussion, 
Flexibility, Detailed information that helps understand something, Useful on 
sensitive issues 
CONS - The sample size can be an issue, Bias in the sample selection, Lack of 
privacy, Whether you are using a skilled moderator or not, Depth and quality 
of data depends on researcher’s skills, type of questions and probing 
questions he/she asks, Collected data is less informative about the bigger 
group as it is collected in smaller numbers. 

 

4. Explain to the participants that for research, the researchers must identify 
the data types, the sources of data, and what methods are being used. 

 

5. Explain that in the second part of the session we will present different data 
collection methods. There are many different data collection methods. 

 

 

Debriefing   
and  
Reflection:  
 

 

 Ask the participants if they have ever had the opportunity to connect data 
and if they have any experience in this regard?  

 What do they think is most important for that process? 
 Which data collection methods are generally used in a qualitative research 

group of answer choices? 
 What are the most obstacles and challenges that they faced during the data 

collection? 
 How do you overcome data collection challenges? 
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 HANDOUT - QUANTITATIVE & QUALITATIVE DATA 
 
 
 

DEFINITION 
QUANTITATIVE DATA QUALITATIVE DATA 

Quantitative data collection is everything 
about figures and numbers. 
Quantitative data is data and information that 
can be expressed in quantity, amount or scale 
so that the information can be counted or 
measured in numerical values. 

Qualitative data is descriptive in nature, 
expressed in terms of language rather than 
numerical values. 
Qualitative data describes qualities or 
characteristics and they are defined as the data 
that approximates and characterizes. 

 
PROS 

QUANTITATIVE DATA QUALITATIVE DATA 
Larger sample sizes,  
Impartiality and accuracy,  
Faster and easier,  
Data is anonymous,  
Offers reliable and continuous information, 
Gives a good overview of things that count for a 
big group 

Explores attitudes and behaviour in-depth, 
Encourages discussion,  
Flexibility,  
Detailed information that helps understand 
something,  
Useful on sensitive issues 
 

 
CONS 

QUANTITATIVE DATA QUALITATIVE DATA 
Limited by the set answers on a survey,  
Research is not carried out in their normal 
environment,  
Unable to follow-up any answers given,  
Not in-depth,  
No opportunity to probe on issues that may be 
of interest 

The sample size can be an issue,  
Bias in the sample selection,  
Lack of privacy,  
Whether you are using a skilled moderator or 
not,  
Depth and quality of data depends on 
researcher’s skills, type of questions and 
probing questions he/she asks,  
Collected data is less informative about the 
bigger group as it is collected in smaller 
numbers. 
 

 
TOOL EXAMPLES 

QUANTITATIVE DATA QUALITATIVE DATA 
Survey,  
Questionnaires,  
Interview,  
Observation,  
Document review and secondary data collection 

Focus group discussion,  
Interviews,  
Participant observation,  
Photo voice,   
Community mapping,  
Rich picture,  
Tree analysis,  
Case studies 
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DATA COLLECTION METHODS 
 

 

Overview: This activity is designed to help future researchers and other members of their 
team to understand different research methods which they can use for 
conducting research. 
 

 

Objectives: 
 

 To understand different research methods 
 To discuss the strengths and weaknesses of different research methods 
 

 

Group size: 
 

 

Up to 25 

 

Time: 
 

 

90 -120  minutes 

 

Materials: 
 

 Flipchart papers 
 Projector/computer 
 Markers  
 

 

Preparation: 
 

Before the session, prepare and cut six papers on which will be written 
separately data collection methods that each group will draw in order to 
analyze and prepare the presentation of the method. 
 

 

Instructions: 
 

There are many different data collection methods. (Depending on the number 
of participants, choose how many methods you will explore deeper).  
 

1. Tell the participants that now you will deeper explore some data collection 
methods. 

 

Before dividing into groups, ask the participants if they know any data 
collection methods and which ones.  Tell them that in this activity they will 
explore what methods they can use to collect data. 
 

2. Divide participants into small groups (4 participants in each group) and 
assign one method that you’ve chosen to each group (for example: 
SURVEYS, INTERVIEW, FOCUS GROUP DISCUSSION, PARTICIPANTS 
OBSERVATION, PHOTOVOICE, COMMUNITY MAPPING) 
 

3. Ask each group to prepare a presentation about methods which they 
receive. They can prepare flipchart presentation or PowerPoint 
presentation. Give them guidelines on what they must include: explanation 
about method, key elements, strengths and weaknesses, when is the best to 
use these methods.  

 

4. Ask each group to present their inputs 
 

5. After each presentation, facilitate a discussion with the full group. 
 

 

Debriefing   
and  
Reflection:  
 

 

 After the activity, ask the participants what they think about the methods 
and which of the offered methods is the most interesting to them. 

 What data collection methods have you found the most effective and 
why? 

 Which type of data collection is more useful for the youth field in our local 
communities and why? 

 What are the main issues that can directly affect data quality during data 
collection? 

 What are the factors that affect the methods of data collection? 
 How does choosing a method of collecting data affect research? 
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PRACTICING – FOCUS GROUP DISSCUSION (FGD) 
 

 

Overview: This activity is designed to educate participants about the basics of focus 
groups, focus group guides, and how to devise effective focus group questions. 
This activity will give participants a chance to practice facilitating a focus 
group.  It will also allow the participants to become familiar with the focus 
group guide and to identify common challenges in facilitating a focus group. 
 

 

Objectives: 
 

 To learn how to organize and manage an focus group discussion 
 To learn how to prepare an focus group discussion 
 To formulate the main objective of the focus group discussion 
 To formulate questions informing the main objective 
 To practice leading and guiding the focus group discussion 
 

 

Group size: 
 

 

Up to 25 

 

Time: 
 

 

180 minutes 

 

Materials: 
 

 Prepared flipcharts with the steps on how to prepare an FGD 
 pens 
 papers 

 

 

Preparation: 
 

Prepare flipchart or PowerPoint slide with the steps on how to prepare an FGD 
 

 

Instructions: 
 

1. Explain to the group that they are going to practice FGD and to collect data 
that helps to answer the research question. 
 

2. Remember groups what is goals of Focus Group Discussion (FGD): 
 To collect in depth ideas and explanations from a specific group of 

people; 
 To have participants answer a specific set of questions to gather 

qualitative data; 
 To collect clear recordings or notes of the focus groups that can be 

transcribed and then analyzed; 
 To deepen the engagement of focus group participants in the research 

process and the organization’s campaigns. 
 

3. Go with the participants through the steps for organising the FGD: 
1. Identify the major objective of the FGD: what do they want to find out? 
2. Identify the main themes/topics (which will later be used for labeling) 
3. Prepare relevant questions, based on the themes, to guide the FGD 
4. Divide the tasks (who will be facilitator, data recorder, observer and 
evaluator) 
5. Schedule focus groups 
6. Recruit focus group participants 
7. Prepare the ‘introduction’ 
8. Set up your FGD 
8. Host and conduct FGD 
 

4. Explain about the different roles and tasks of the team members and why 
they are necessary. If the teams are big enough, tell them they can appoint 
two facilitators and more than one observer/evaluator. If the teams are 
small, those observing/taking notes can also do the evaluation. 
Division of tasks and responsibilities 
Facilitator(s): person(s) who will ask the questions 
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Data recorder: person who will make notes on the contents 
Observers: persons who will make notes on the ‘form’ (process): 

Observe non-verbal communication 
Did participants openly share? 
Were they at ease? 
What barriers can be observed? 
What topics or questions were more difficult? 
What makes them feel at ease? 

Evaluators: person(s) who will shortly interview FGD participants after 
ending the FGD on their opinion of the discussion, using the following 
questions: 

What did you think of the FGD? 
Did you feel comfortable/free to share your opinion? 
Did you understand the reason for this FGD? 

 

5. Now explain that they will work as small teams and divide participants into 
groups of 7-9 people. 
Their first task for each small group will be to think about the first 3 steps 
for organising GFD and prepare research questions. Because of time, ask 
them to prepare 3-4 main questions. 
Remember that this is an activity for practicing and they need to refer to 
some of the issues which they defined in previous activities. 
 

6. Give to each small group Handout: Preparation for conducting an FGD and 
ask them to fill them.  
You can give them some examples. 
 

7. When a group is ready with questions, ask each small group to designate a 
facilitator to lead the discussion, data recorder and observers and 
evaluator (observers and evaluator can be the same person).  
 

8. Now, ask the facilitator, data recorder and observers and evaluator to 
change the group. They will facilitate FGD with a new group. 
Participants should sit in a circle, close enough that the recorder can pick 
up all of their voices. 
Explain that the facilitator is going to lead the group through a mini-focus 
group using the questions they have created. 
 

9. Start with Focus Group Discussion.  
Remember facilitators to start with a short welcome and overview, explain 
basic rules and introductions of participants. 
Remember Data recorder to record all answers, Observers to observe and 
take notes. 
Depending on time, go through all or some of the questions.  
 

10. Join one of the teams. Sit at the back so you are not disrupting the process. 
Take your own notes on content and process. These will serve as a 
reference point for when the teams are presenting their findings. 
Be sure to keep track of time so that facilitators can practice keeping on 
schedule. 
 

11. Afterward, debrief for 10 minutes by asking participants to provide 
feedback on the mini focus group as well as the workshop as a whole 

 

 

Debriefing   
and  
Reflection:  
 

 

 What worked or was challenging for the facilitator? 
 How easy is it to ask the questions? 
 Do the questions seem clear and easy to understand? 
 Do the questions flow easily from one topic to another? 
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 How can the questions/process be improved? 
 Is the facilitator doing a good job in asking follow-up questions? What are 

some suggestions you have for improvement? 
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 HANDOUT  - PREPARATION FOR CONDUCTING FOCUS GROUP 
DISCUSSION (FGD)  

 
 

Main research 
question 
Major objective of 
the FGD: what do 
we want to find out? 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

 
Relevant topics  

 
 
 
 
 
 
 
 

 

 
Sub-questions  

 
 
 
 
 
 
 
 
 
 
 
 
 

 

 

 
 
 
 
 
 
 
 
 
 



 

Youth Empowered to Change the World 

 

49 
 

PRACTICING – INTERVIEW 
 

 

Overview:  

 

Objectives: 
 

 

Group size: 
 

 

 

Time: 
 

 

 

Materials: 
 

 

Preparation: 
 

 

Instructions: 
 

 

Debriefing  and  
Reflection:  
 

 

 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

Youth Empowered to Change the World 

 

50 
 

PRACTICING – PHOTOVOICE 
 

 

Overview: This activity  offers participants a chance to tell their stories and have their 
voices heard, while also spending meaningful time outdoor 
Photovoice generally has been used for marginalised groups of various ages 
that want their perspective seen and heard by those in power. 
 

 

Objectives: 
 

 gain an understanding of the photovoice method and process 
 practice photovoice method and photo dialogue exercises 
 

 

Group size: 
 

 

Up to 25 

 

Time: 
 

 

120 minutes 

 

Materials: 
 

 Mobile phones and-or photo cameras 
 colour printer and papers 
 pencils and markers 
 

 

Preparation: 
 

 

 

Instructions: 
 

1. Divide participants into groups of 3 or 4 and have them brainstorm about 
issues that affect their communities.  Encourage them to come up with 
problems that they would like to see addressed. Record these in group 
notepads – these ideas will guide the selection of subjects to be 
photographed. 
 

2. Each group will be given a camera (they can use mobile phones as well) to 
document their chosen subjects.  In a predetermined amount of time (1 
hour) the groups will photograph places and people around that illustrate 
their chosen issues. Each group should provide at least 10 photographs.  
They should also keep their notepad with them to jot down thoughts, 
quotes, etc.  Remind them that it is okay for several groups to come up with 
the same subject.  

 

3. Make first selection of the  photographs and print photographs 
 

4. Ask each group will create a display for their photographs after they have 
edited and selected the most successful images.  Photographs can be 
mounted on board, flipchart or poster board in thematic groups.   

 

5. Ask each group will write a short description of each photo taken 
(narratives) with the name of the photo. 

 

6. Presentation and debriefing session can occur.  The groups will share their 
issues and concerns with the rest of the group and compare/contrast all of 
the different approaches.  If an issue occurs more than once, it may be an 
especially significant issue. Photographs of similar subject matter can also 
be discussed and compared in terms of visual similarities and differences.  
A discussion of how composition, color and lighting affect interpretation of 
the photographs can follow. 

 

 

Debriefing   
and  
Reflection:  
 

 

 Ask the participants what their impressions are after using PHOTOVOICE. 
 Do they think they can use this method and what are its advantages?  
 What do they think about photography as a medium for addressing 

important social issues?  
 With which target groups can they use this method and what are its 
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advantages? 
 Have they ever done something similar before and what were their 

experiences? 
 Do they have any ideas after the activity? 
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PRACTICING – HICH PICTURE 
 

 

Overview: This activity is about drawing of a situation that illustrates the main elements 
and relationships that need to be considered in trying to intervene in order to 
create some improvement. It consists of pictures, text, symbols and icons, 
which are all used to illustrate the situation graphically. It is called a rich 
picture because it illustrates the richness and complexity of a situation. 
 

 

Objectives: 
 

 Introduce participants to the rich picture as a visual and qualitative 
research method.  

 To help participants understand the complexity of an entire situation. 
 

Group size: 
 

 

Up to 25 

 

Time: 
 

 

90 minutes 

 

Materials: 
 

 large sheets of paper  
 pencils  
 crayons  
 markers 
 

 

Preparation: 
 

 Have a large piece of flip chart paper or brown paper.  
 Put the paper on a table or on the ground around which everyone is sitting 

or standing in a way that each person can easily draw on the picture. Make 
sure each person has a marker (within the group different coloured 
markers).  

 One person should facilitate the group work. It is essential to encourage 
everyone to contribute and make clear drawing skills are not important.  

 Choose a case. As a group you will develop ONE rich picture about that 
case.  

 

 

Instructions: 
 

1. Divide participants in groups of 5-6 people 
 

2. In each group, there should be one facilitator (the participant who leads the 
exercise) and one note taker. The note taker is responsible for writing the 
story that explains the rich picture.  
 

3. Ask groups to think and than draw a rich picture that focuses on “active 
participation of young people”; “employment opportunities young people”, 
"recognition of non-formal learning"; "opportunities for young people out 
of school system". (You can chose one topic for all groups or give to each 
group one.) 
As a group they need to develop one rich picture. Groups need draw a 
picture of the situation, program, etc. that they wish to evaluate.  
 

4. Give to all groups instructions: 
"Draw in the centre the problematic situation, as the key issue of the multi-
stakeholder partnerships case. You draw the current situation: 
 Draw (note) all the physical entities involved, for example, the critical 

people, organizations, or aspects of the landscape. 
 Who are the stakeholders and how do they relate to the problematic or 

the issue? 
 Draw the relations of stakeholders to each other. 
 Draw the context, the causes and effects and any other relevant social, 

economic, political, environmental features or issues. 
 Make sure your drawing includes both facts and subjective information. 
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 You can use a legend or some words to explain stakeholders or 
problems, but do not use too many words." 
 

5. Ask a representative of each group to show the rich picture 
If groups worked on different issues then they should try to guess what the 
rich picture is about. After a few minutes, the representative of the group 
will explain the picture. 
If all groups worked on same issue ask representative of each group to 
present their rich picture 
 

6. Ask groups to thing about main actors and factors 
 

7. If groups worked on the same issue, compare their pictures and cluster the 
ideas that are similar and those that diverge. In this way you can identify 
the most important issues to discuss, such as critical topics to focus on in 
an evaluation, possible indicators or key stakeholders to include. 

 

8. Q&A from the other participants 
 

 

Debriefing   
and  
Reflection:  
 

 

 What challenged your group most during this exercise? 
 What were the main discussion points and why? 
 How have you addressed/solved them? 
 What strikes you immediately? 
 What stands out the most?  
 Any new insights about this complex situation and how to handle it? 
 What is your conclusion after the exercise: whether and how can (and 

should) multi-stakeholder partnerships  address the particular challenge? 
 Does the RICH PICTURE model contribute to analysis and dialogue as well 

as understanding the context in which a certain problem occurs?  
 Is this model inclusive and why?  
 Do they think that this kind of model is interesting for young people and 

why? 
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PRACTICING – COMMUNITY TIMELINE 
 

 

Overview: This activity is designed to give participants information about the history of 
their community. It will help build a shared analysis of the past in order to 
think collectively about a vision for the community's future.  
Activity offers how the Community timeline method works in practice. 
 

 

Objectives: 
 

 Learn about the history and timeline of the community  
 Learn about the history and timeline of the problem you're working on 
 Learned about the community timeline as a research method 

 

 

Group size: 
 

 

Up to 25 

 

Time: 
 

 

60 minutes 

 

Materials: 
 

 Paper 
 Pens, markers in different colours 
 Flipchart papers 
 Post-it notes 
 

 

Preparation: 
 

 

Instructions: 
 

1. Explain that we are here today as part of the community timeline process 
to have our voice heard about what kind of future we want for our 
community (or schools, housing complex, etc.). 
 

2. Explain that everyone's opinion will be used to create a plan for the future 
of our community.  
 

3. Dive big group into 2-3 small groups (depends how many trainers you are) 
 

4. Give to each small group two to three sheets of flipchart paper and ask 
them to spread horizontally on the wall. 

 

5. Tell the group that now we are practicing tool and they can decide what 
they want to discover from the past and according to this ask the group to 
draw a horizontal line in BLACK in the middle of sheets and divide it into 
time periods. You can start as far back as you think makes sense. The unit 
for measuring time will depend on: if it is a new initiative, it can be divided 
into months; if it has been in place for some years, it could be divided into 
quarters; if it has been in place for more years, it could be divided into 
years.  
Start date – usually a particular time within the memory of most people 
present, maybe around 10 till 20 years ago. 
(They can choose to work on the history of some bigger project, on 
community development, migration from rural to urban area ect.) 
 

6. Make sure participants are seated in a way that they are able to see the 
timeline on the wall. 
 

7. Tell the group that we want to review the history of development in our 
community, neighbourhood, project, history of migration from rural to 
urban area; depending on what they chose to work. 

 

8. Give each participant several post-it notes and ask them to write something 
that happened during some point along the timeline.   
Again, depending on what they chose this could include the creation or 
demolition of a building or school or a major political or social event, an 
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important milestone in a project, ... 
 

9. Ask everyone to place the post-it notes on the wall next to the 
corresponding year(s) or months, or quarters. Put breakthroughs and 
positive events on top of the line and negative below the line. 

 

YOU CAN ALSO ASK PARTICIPANTS TO WRITE DIRECTLY ON TIMELINE. 
POSITIVE THINGS WRITE ON THE TOP OF THE LINE AND NEGATIVE BELOW 
THE LINE. DRAW A GREEN CIRCLE AROUND EACH POSITIVE TEXT AND RED 
CIRCLE AROUND EACH NEGATIVE TEXT. 
 

10. Ask them to explain events or opportunities that led to the breakthroughs 
and write them in GREEN next to the breakthrough; 
 

11. Do the same for the challenges and write events or threats in RED next to 
the challenges. 

 

12. Together with the group review the result. Ask participants to explain what 
they put on the timeline. Make it interactive. Ask participants for input. 

 

No comment or statement should ever be removed. It doesn’t matter if its 
validity is contested. Every point of view must be collected and 
appreciated. 
 

13. As you finish the timeline and get to the present, get the group to analyse 
the development process. 

 

 

Debriefing   
and  
Reflection:  
 

 

 What is your first impression of the timeline? 
 Can you recognize patterns: some periods, for example, draw mostly 

negative comments, while others are seen as more positive? 
Are there any major trends that stick out over time?  

 Are these trends good for our community, project or not?  
 What does this history mean for our project or community now? 
 Why can this method be useful and for which communities?  
 What does it enable us to do?  
 End the session by emphasising the participatory nature of this activity and 

the visual representation and opportunities it provides, allowing everyone 
to capture moments that are meaningful to them. 
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PRACTICING – COMMUNITY MAPPING 
 

 

Overview: Participants create a shared visual map of their local community, including 
positives and areas of concern, with broader community engagement if 
possible. 
 

 

Objectives: 
 

 Understand different perspectives on a community. 
 To identify social development issues to address in the community and 

insights into needs and opportunities. 
 

 

Group size: 
 

 

Up to 25 

 

Time: 
 

 

90 minutes 

 

Materials: 
 

 Flip chart papers 
 lots of colored pens 
 sticky dots 
 pins 
 old newspaper  
 

 

Preparation: 
 

Trainers should select concrete topics/issues that should be mapped through 
prepared questions that should lead participants to include responses in the 
Community Map. 
 

 

Instructions: 
 

1. Ask each participant to observe their own local community and try to 
imagine themselves looking at the community from a bird's eye view.  
 

2. Give them flip chart papers, markers and newspapers and explain that their 
task will be to draw/create/screenshot a map of their community with all 
assets, resources and important elements.  

 

Some ideas that should be  included in the Community Map are:  
 What are the most important elements in your community?  
 What is the first thing someone should see/do?  
 What is one thing a visitor should not miss and why?  
 What are specific things throughout your community that help to 

define it?  
 What elements make your community unique?  
 What is the history of the community?  
 What are your favourite places to go in your neighbourhood?  
 What businesses are in this community?  
 What organizations are in this community? (ex: schools, citizen sectors 

organizations, and libraries) 
 What places, people and/or objects are important to the community 

you are in? (Ex:local celebrations/parades, educational institutions, 
public transportation hubs, local government offices, public parks, 
sports facilities, community centers, farmers markets, historic districts, 
health centers/services, social groups/clubs, religious institutions, 
cultural institutions etc.) 

 How do people get around in this community?  
 Do you see any visible art in this community?  
 Where do people gather?  
 What is the best/coolest thing about this community?  
 What are some of the things that could be improved?  
 What youth programs, initiatives, opportunities exist? 
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 Where? What space is safe, dangerous or open and safe only sometimes 
during the day for young people? 

 What space is off-limits to young people? 
 Where does violence take place?  
 Where can young people go to be protected, or feel safe? 
 How does the space change at night? 

 

3. Therefore, have participants research and select images of their local 
community and the places they feel are important to highlight it. They can 
print them and put it on their big map. 
 

4. Explain to the participants that  they can use sticky dots or pins to mark the 
spaces in the community that fit under your theme. For example, if they are 
mapping youth friendly services and spaces, they may use different colored 
dots to code different categories. Eg. Blue for recreation, yellow for 
programs and services, green for safe spaces for youth, red for no-go-zones, 
and orange for cheap/youth-friendly places to eat. 

 

5. After completing the task, have students present their Community Map to 
the whole group and/or make an exhibition of the participants' outcomes 
in the working space.  

 

6. Discussion 
 

 

Debriefing   
and  
Reflection:  
 

 

Note: Trainers should guide discussion away from competitions over whose 
community is “better” or “worse.”  
 How do you feel after this activity and mapping your community?  
 What was it like to be told a mine will displace your community? 
 What was your reaction as we cut through your drawing? What if that had 

happened in your actual community? 
 How did the nature of the process shape what you were able to say about 

the effects in your community? Did you feel like you were able to 
communicate your point? 

 After listening to everyone present, what did you learn about 
communities?  

 What are the assets in their community?  
 Describe how people in your community feel connected to one another?  
 Before this activity, have you ever looked at your community with this level 

of critical observation? Why or why not? 
 What is missing that would make their community a better place to live? 
 What contributes to the variances in the strengths and challenges among 

each of the communities?  
 What do we need to change in our community in order to have a better 

place to live? 
 Close the process by asking what the goal of community mapping is and 

what the good sides of this method are. 
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PRACTICING – COMMUNITY VISIONING 
 

 

Overview: This activity is designed to encourage the group to think about the future of 
their community. The participants will have the opportunity to explain and 
prioritize the types of services, programs and businesses they want to see in 
their neighborhood.  They will also be able to articulate the concerns they have 
for the future of their community. 
The activity will also introduce participants to community visioning as a 
research method. 
 

 

Objectives: 
 

 To introduce participants to community visioning as a research method. 
 To practice how to develop vision for the future of the community 
 

 

Group size: 
 

 

Up to 25 

 

Time: 
 

 

120 minutes 

 

Materials: 
 

 Pens, markers  
 Flipchart papers 
 Different color stickers 
 Notebooks (for note-takers) 
 “Our Neighborhood” charts/print outs 
 “Our Neighborhood” category description 
 

 

Preparation: 
 

Prepare the “Our Neighborhood” chart and category description handout in 
advance 
 

 

Instructions: 
 

1. Explain that we are here today as part of the community visioning process 
to have our voice heard about what kind of future we want for our 
neighbourhood and community. 

 

2. Explain that the activity is designed to get a sense of what types of activities 
and developments we want to see in our community. Explain that the 
activity is organized into two parts. 1) Services and Programs and 2) 
Businesses 
 

3. Everyone's opinion will be used to create a plan for the future of our 
community. 

 

4. Split the group up into groups of 5 (modify group size based on number of 
training participants).  

 
Part I: Our Neighborhood Services & Programs (45 minutes) 
1. Give each small group a Our Neighborhood Chart—Services & Programs 

and the accompanying handout. 
 

2. Explain directions for the activity: The “Our Neighborhood” chart is split 
into different possible services and programs that could be developed in 
the neighborhood. The accompanying handout has descriptions of these 
activities. 

 

3. Ask for a volunteer to read the descriptions for each of the activities on the 
chart. 

 

4. Give to each group flipchart paper and ask them to write there possible  
Services & Programs like in handout 

 

5. Give each person three stickers. Ask participants to place a sticker next to 
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the top three activities that they would like to do in the neighborhood free 
of charge. 

 

6. After each participant has voted on their top 3 choices, go around the table 
and ask each participant to answer the questions below. Make sure 
everyone has a chance to speak.   

 
Note-taker should be capturing responses and quotes from the participants. 
 

Debrief Questions (capture responses in notes): 
 What is the service or program you voted on during the activity we just 

did (again these are free services and programs)? 
 What would this service or program look like? 
 Why is it important to your community? 

 
Part II: Our Neighborhood Businesses (45 minutes) 
7. Give to each small group handout the “Business” section of the “Our 

Neighborhood” chart. 
 

8. Give to each group flipchart paper and ask them to write there possible  
Businesses like in handout 

 

9. Ask a volunteer to read the descriptions of each business type listed in the 
handout. 

 

10. Distribute 5 stickers to each participant and explain that each sticker 
represents one dollar. 

 

11. Have participants “spend” their five dollars at businesses that they would 
like to see in the neighborhood. Ask them to place a stickers next to the top 
business or businesses. 

 

12. After each participant has spent their five dollars.  Go around the table and 
ask each participant to answer the questions below. Make sure everyone 
has a chance to speak.   

 

Note-taker should be capturing responses and quotes from the participants. 
 

Debrief Questions (capture responses in notes): 
 What is the business you voted on during the activity we just did? 
 What would this service or program look like? 
 Why is it important to your community? 

 
Part III: Development Concerns (30 minutes) 
13. Explain that the last step of the day’s activity, which will also be done in 

small groups, is to discuss general concerns that you have about 
development in the neighborhood. These could include things such as lack 
of low-cost programs, services and activities, increased displacement, 
increased gentrification etc. 
 

14. Go around the circle and have each participant respond to the questions 
below. Make sure everyone has a chance to speak.  

 

Note-taker should be capturing responses and quotes from the participants. 
 

Development Concerns 
 Do you have concerns about development in your neighborhood?  
 What is your primary concern? 
 Please be as specific as possible about your concern and why you have 

it. 
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15. Ask each group to choose a representative to do a quick 2 minute summary 
of what was discussed in their groups to share with the large group. Note 
takers should capture response and quotes. 
 

16. Review what has been accomplished in the activity 
 

 

Debriefing   
and  
Reflection:  
 

 

 What do you think about community visioning as a research method?  
 Do you consider this method useful and why?. 
 Ask the participants at the end how they feel about this whole process, 

whether they had fun participating and if they would perhaps add or 
remove something?  

 Close the process by asking, is it important for the community to have its 
own vision? 

 What are your main reflections, doubts and conclusions related to this 
method and this activity? 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

Youth Empowered to Change the World 

 

61 
 

 HANDOUT  - OUR NEIGBOURHOOD – SERVICES & PROGRAMS   
 
 

 
Education 

 
Arts & 

Culture 
 

 
Information 

 
Open 
Space 

 
Social 

Services 

 
Sports & 

Recreation 

 
Other 

 
 
 

      

 
 
 

      

 
 
 

      

 
 
 
Category Descriptions—Services & Programs 
 
Education: How can our community use the neighborhood better for educational activities? Put 
your sticker here if you’d like to see more education related activities in the neighborhood. This 
includes both formal educational centers like public schools, as well as non-formal educational 
centers like museums, non-profits that run educational programs like nutrition education, tutoring, 
adult education, etc. 
 
Arts & Culture: Are there specific art or cultural resources that our community needs? Free movie 
screenings, performances, public art, cultural celebrations? Are there local artists, performers or 
musicians that could be showcased? Should the neighborhood have a space for cultural events? Put 
your sticker here if you’d like to see more opportunities for Arts & Culture in the community. 
 
Information: What kind of information do we need in our neighborhood? Information about 
programming and services? Maps to orient you? Translated signage? Places to post information 
about community issues? Who should the information be targeted to? Put your sticker here if you 
think there should be more spaces that distribute information in the neighborhood. 
 
Open Space: Do we need big grassy areas to have a picnic, barbeque, relax, play games, exercise, 
etc.? What about green spaces for community gardening? Put your sticker here if you think we need 
more open space in the neighborhood. 
 
Social Services: Should there be spaces to accommodate social services? Some examples of social 
services might include health services, tenant workshops, family services, job training centers etc. 
Which services do we need more of in the community? Put your sticker here if you think we need 
more social service centers in the community. 
 
Sports & Recreation: What kinds of sport or recreational activities would you like to do? 
Basketball, tai chi, hand-ball, running? Put your sticker here if you think we need more space for 
sports and recreational activities in the community. 
 
Other: Are there other activities that are not shown here that you would like to do in your 
neighborhood? Put your sticker here if have other ideas of what is needed in your community, and 
be ready to describe your ideas to the rest of the group. 
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 HANDOUT  - OUR NEIGBOURHOOD – BUSINESSES   
 
 

 
Food & Dining 

 
Entertainment 

 
Shopping 

 
Sports & 

Recreation 
 

 
Other 

  
 

 
 
 

 
 

 

 
 
 

    

 
 
 

    

 
 
 
Category Descriptions—Businesses 
 
Food and Dining: What kinds of food vendors would you like to see in your community? Where 
would you eat or buy food? At a noodle cart, a kiosk, a café or a fancy restaurant? Should there be 
greenmarkets, or fruit and vegetable stands? If you think there should be more food and dining 
options in the neighborhood put your dollars here. 
 
Entertainment: What about bars and clubs? Should there be nightlife in your neighborhood? If so 
what types of nightlife? Put your dollars here if you’d like to see more entertainment in your 
neighborhood. 
 
Shopping: What kind of shopping would you like to do in your neighborhood? Should there be 
retail stores, small businesses, big box stores, or discount stores? Put your dollars here if you’d like 
there to be more shops and shopping centers in your community. 
 
Sports and Recreation: What kind of sports and recreational services would you be willing to pay 
for?  Bike/boat rentals? Mini-golf? Put your dollars here if you’d like to see more sports/recreation 
related businesses in the neighborhood. 
 
Other: What other business might you like to see in your neighborhood that is not represented 
here? Put your dollars here if you have another type of business you’d like to see in the community. 
Be prepared to share your thoughts with the group. 
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CHOOSING RESEARCH METHODS 
 

 

Overview: This activity is designed to help future researchers and members to 
recapitulate their knowledge about Data Collection Methods and their 
utilisation then select the research method(s) properly that best respond to 
identifying issues. 
 

 

Objectives: 
 

 Identifying which methods the best fits on the needs of the research 

 

 

Group size: 
 

 

Up to 25 

 

Time: 
 

 

45 minutes 

 

Materials: 
 

 Handout  - description of the different Data Collection Methods 
 Handout - Evaluation grade of Data Collection 
 Printer 
 Colour paper 
 Tape 
 Markers 
 Pencils 
 

 

Preparation: 
 

 Print out the Handouts in A3 format about different Data Collection 
Methods and put on the walls 

 Print for each group Handout - Evaluation grade 
 

 

Instructions: 
 

1. Put the handouts related to different Data Collection Methods on the walls 
of the working room (different corners if possible and/or use additional 
working rooms if available) 
 

2. Explain to the participants that they need to visit all corners with different 
Data Collection Methods and regarding to each presented methods on the 
walls do Evaluation Grade handout in order to identify the best method(s) 
that best respond to their research goals and questions.  

 

3. Ask them to think which methods are good for their research and which 
are not so beneficial for their research, and why?  

 

4. After identifying the best methods for their research, ask each group to 
present their selections and arguments why they would choose those 
methods for their research.  

 

5. After each presentation, facilitate a discussion with the full group and 
recapitulate the Data Collection Methods and their utilisation regarding the 
situations and what we want to research out.  

 

 

Debriefing   
and  
Reflection:  
 

 

 Was  it hard to select the data collection methods regarding your research? 
and Why? 

 Which type of data collection is more useful for your research goal and 
why? 

 What were the challenges in this activity that you faced? 
 Did the Evaluation Grade help you to select data collection methods? 
 What did you learn from this activity? 
 Which personal competencies do you have in conducting data collection 

methods? How can we improve our data collection skills? 
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 HANDOUT – DATA COLLECTION METHODS 
 
 

 

RICH PICTURE 
 

 

A rich picture is a visual research tool where a group or research participants draw a detailed 
(“rich”) representation of a situation or a problem. It helps identify the different factors and 
stakeholders in the given situation or problem, and the connections among them. A rich picture 
consists of simple words, numbers, symbols, sketches and drawings. It can contain as many 
drawings as necessary to represent the situation or problem. A rich picture reflects the collective 
opinions and views. It is not an individual exercise. It is called a rich picture because it illustrates 
the richness and complexity of a situation or problem.  
It is based on the idea that ‘a picture tells a thousand words’. 
A rich picture helps us to see relationships and connections that we may otherwise miss. It helps 
identify one or more themes participants may want to further explore and address.   
 

 

Advantages  
 

 

Disadvantages  

 

 Anyone can use it in any way they would 
like to represent their system.  
 

 Anyone can use it, regardless of literacy 
skills, artistic skills and materials.  

 

 Visual representations help organize 
complex thoughts.  
 

 Useful to compare an initial situation with 
the desired future, and understand the 
changes that people desire.  
 

 Stakeholder participation can lead to a 
different definition of problems/solutions 
than would be proposed by one 
stakeholder, so that the overall 
understanding of the system by all 
stakeholders is improved. 

 

 

 Can be complex, time-consuming and 
require multiple revisions. 
 

 It may be difficult to represent everything 
visually  
 

 Can be difficult and challenging to represent 
everything visually (all actors, elements, 
stakeholders, relationship and 
perspectives).  
 

 Can be difficult to understand without 
proper note taking describing the elements 
of the rich picture. 
 

 

When to conduct? 
 

When you want: 
 It is most effective as a starting point or pre-analysis that sets the stage for the basis of other 

tools 
 To review a situation with an established multi-stakeholder partnerships (MSP) 
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FOCUS GROUP DISCUSSION (FGD) 
 

 

A focus group discussion (FGD) is a qualitative research tool where the young researcher and 
several research participants meet as a group to discuss a topic or issue. They are led by a 
facilitator, and if conducted correctly, may have many positive results, including that they allow us 
to obtain large amounts of information. They can also be useful for delving deeper into a specific 
issue or research question not fully addressed by another method.  Focus groups can be useful in 
allowing participants to bounce ideas and stories off of each other.  Due to the group setting, they 
can also be more challenging than interviews for discussing sensitive topics. 
  

 

Advantages  
 

 

Disadvantages  

 

 Efficiency of getting information from a 
number of people 

 Effective for accessing broad range of views 
on a specific issue and for capturing 
information about social norms. 

 Efficient way to get breadth and depth of 
information in a short time frame 

 Provide brainstorming opportunities and 
participants can create new ideas. 

 Data can be combined with quantitative 
data to provide a complete picture about an 
issue. 

 Encourages and stimulates individuals to 
share more openly. 

 Well suited for research that will be used to 
develop or measure services that meet the 
needs of a given population. 

 Allows clarification 
 Provides immediate sharing and synthesis 
 Works well with special participants 
 Less expensive and faster than personal 

interviews 
 Personalized approach 
 Group members stimulate each other 
 Participants define what is important 
 Opportunity to explore issues in depth 
 Flexible  
 Captures rich, in-depth data  
 Immediate results 

 

 Not the best method for acquiring 
information on highly personal or socially 
sensitive topics. 

 Confidentiality of the participants is difficult 
to ensure as numerous members of the 
community are present and participating in 
the discussion. 

 Respondents who prefer anonymity may be 
inhibited by personal approach. 

 Difficult to facilitate because they involve 
ensuring that everyone gets a chance to 
speak and contribute. 

 Moderately time consuming 
 High cost per participant 
 Input may be unbalanced because some 

group members dominate 
 Maybe difficult to analyze or quantify data 
 Can be time consuming to assemble groups 
 Produces limited quantitative data 
 Requires trained facilitators 
 Less control over process than key 

informant interviews 
 Need to schedule at least 2-3 focus groups 

to capture diversity  
 Not suitable to obtain very personal or 

sensitive information.  
 Focus groups are much more expensive 

compared to surveys. 
 Moderator Bias. Moderators can have a 

significant impact on the outcome of the 
discussion. 
 

 

When to conduct? 
 

When you want: 
 Narrative information about opinions, experiences, beliefs or perceived norms.  
 To get feedback in your clients’ own words about program strengths and weaknesses.  
 To gain an in-depth understanding of a certain topic or issue.  
 To support and expand on findings from surveys or other quantitative (numerical) data you 

have collected.  
 To identify major categories and themes about a specific health problem and see how they 

relate to each other.   



 

Youth Empowered to Change the World 

 

66 
 

 

COMMUNITY VISIONING 
  

 

Community Visioning is a participatory tool that brings citizens and stakeholders together to 
develop an alternative vision or proposal for the future of their community.  
The goal of visioning is to develop written and visualised statements of a community’s long term 
goals and strategic objectives in the different fields. 
Visioning can be used to develop public policy demands and can be particularly useful when 
communities are working to impact the physical development of their community.   
Its success is most clearly visible in an improved quality of life, but it can also give individual 
citizens and the community as a whole a new approach to meeting challenges and solving 
problems. 
 

 

Advantages  
 

 

Disadvantages  

 

 Inspires, engages and enables most people. 
 

 Excellent for generating ideas, encouraging 
interaction and agreeing common vision, 
values, processes and goals. 

 

 Brings citizens and stakeholders together 
and assists a group of stakeholders in 
developing a shared vision of the future 
 

 Allows all the involved stakeholders to 
express their wishes regarding future 
development of their sanitation and water 
system 
 

 Developing written and visualised 
statements of a community’s long term 
goals and strategic objectives for 
sustainable urban and spatial planning 

 

 

 Requires time to bring all the stakeholders 
together in order to express their wishes 
and visions they have  
 

 Needs members who can lead the process 
and are therefore experienced in applying 
this tool. 
 

 Requires solid communication and 
continued strong leadership from the 
outset. 
 

 Must be lived, shared, stretching but 
achievable and ethical. 
 

 

When to conduct? 
 

 At the beginning step of any planning process at all levels.  
 After the problem and situation analysis has been completed and before the detailed planning 

and decision making process with the involved stakeholders. 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

Youth Empowered to Change the World 

 

67 
 

 
 

COMMUNITY FORUMS 
 

 

A community forum is an open discussion where community residents gather in order to raise 
important issues affecting them. The primary purpose of this community discussion is to obtain 
input from a wide range of residents and stakeholders concerning their needs and identifying 
resources for addressing issues. 
During the discussion participants also have the opportunity to prioritize those problems that are 
most important to them and develop potential solutions. Creating ownership and collectively 
identifying action steps in a public gathering is an important step to ensuring action and support, 
and enabling problem solving among community residents, decision makers, and local 
organizations. 
The data collection method used in a community forum involves a series of discussions during 
which time participants discuss their needs and concerns. This method is helpful in painting a 
picture of community concerns. 
 

 

Advantages  
 

 

Disadvantages  

 

 Can raise awareness and knowledge on an 
issue  
 

 Relatively easy and inexpensive to conduct  
 

 Allows for community and stakeholder 
participation in issue  
 

 Participants can identify new areas or 
topics not previously considered  
 

 Forums can help identify new leaders or 
stakeholders that may help in the planning 
and implementation of a project or 
initiative 

 

 

 May be difficult to schedule a series of 
public meetings with the community 
members and other stakeholders you want 
to reach  
 

 Participants may not be representative of 
the larger population as those who attend 
may not reflect the entire community or 
target audiences  
 

 Participants come with their own 
expectations and agendas 

 

When to conduct? 
 

When you want: 
 To quickly collect information about a pressing issue or problem from a large number of 

people in the community. 
 To involve community residents in the community assessment process by giving them an 

opportunity to voice their concerns. 
 To identify and partner with community residents who are able and willing to help. 
 To involve residents in your priority setting and action plan. 
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KEY INFORMANT INTERVIEW 
 

 

Key informant interviews are qualitative in-depth interviews with people who know what is 
going on in the community.  
The purpose of key informant interviews is to collect information from a wide range of people—
including community leaders, professionals, or residents—who have first hand knowledge about 
the community. These community experts, with their particular knowledge and understanding, 
can provide insight on the nature of problems and give recommendations for solutions.  
 
The following are two common techniques used to conduct key informant interviews:  

 Telephone Interviews  
 Face-to-Face Interviews  

 

 

Advantages  
 

 

Disadvantages  

 

 Respondents define what is important 
 Rabid data collection 
 Possible to explore issues in depth 
 Opportunity to clarify responses through 

probes 
 Sources of leads to other data sources and 

other key informants 
 Detailed and rich data can be gathered in a 

relatively easy and inexpensive way  
 Allows interviewer to establish rapport 

with the respondent and clarify questions  
 Provides an opportunity to build or 

strengthen relationships with important 
community informants and stakeholders  

 Can raise awareness, interest, and 
enthusiasm around an issue  

 Can contact informants to clarify issues as 
needed  
 

 

 Can be time consuming to setup interviews 
with busy informants 

 Requires skilled and/or trained 
interviewers 

 Accuracy (generalizability) limited and 
difficult to specify 

 Produces limited quantitative data 
 May be difficult to analyze and summarize 

findings  
 Selecting the “right” key informants may be 

difficult so they represent diverse 
backgrounds and viewpoints  

 May be challenging to reach and schedule 
interviews with busy and/or hard-to-reach 
respondents  

 Difficult to generalize results to the larger 
population unless interviewing many key 
informants  

 

When to conduct? 
 

When you want: 
 To get information about a pressing issue or problem in the community from a limited number 

of well-connected and informed community experts.  
 To understand the motivation and beliefs of community residents on a particular issue.  
 To get information from people with diverse backgrounds and opinions and be able to ask in-

depth and probing questions.  
 To discuss sensitive topics, get respondents’ candid discussion of the topic, or to get the depth 

of information you need. Individual or small group discussions (two to three people 
maximum) create a comfortable environment where individuals can have a frank and open in-
depth discussion.  

 To get more candid or in-depth answers. The focus group dynamic may prohibit you from 
candidly discussing sensitive topics or getting the depth of information you need. Sometimes 
the group dynamic can prevent some participants from voicing their opinions about sensitive 
topics.  
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INTERVIEWS  
 

 

Interviews are guided conversations about a specific topic, are often done one-on-one, and tend to 
use open-ended questions in order to get in-depth explanations.  Interviews are useful when you 
want to get more specific, detailed information than you would get from a survey and you want to 
get deeper into people’s experiences and personal stories. Interviews are appropriate when 
dealing with sensitive or personal information that people may not be comfortable writing on a 
survey or sharing in a group setting (such as a focus group). Interviews can also assist the 
organizing outreach process because they facilitate one-to-one interaction, but they can be more 
time intensive then surveys. 
 

Interviewing, when considered as a method for conducting qualitative research, is a technique 
used to understand the experiences of others, to elicit details of a participant’s perspective on a 
research topic. 
 

 

Advantages  
 

 

Disadvantages  

 

 Can build rapport with participant 
 

 Can prove to get additional information 
 

 Can get breadth or depth of information 
 

 Can gather in-depth information about the 
individual’s perspective  
 

 Can gather more sensitive information and 
allows for more confidentiality  
 

 Interviewers can ask follow-up questions 
and require additional information to 
understand attitudes, motivations, etc. 
 

 Can be done in person, by telephone or 
online  

 

 Can be time consuming to organise, conduct 
and analyse 
 

 Can be expensive 
 

 Interviewing styles and wording may affect 
responses 
 

 Requires good listening skills and ability to 
probe to get more in-depth information  
 

 Require a quiet space. 
 

 Need to be recorded or otherwise 
documented in detail. 
 

 The quality of the collected data depends on 
the ability of the interviewer to gather data 
well. 
 

 Interviewer interactions can influence 
feedback 
 

 The interviewer needs to be alert and 
skilled in responding to cues from the 
participant. 

 

 

When to conduct? 
 

When you want: 
 to collect in-depth information on people's opinions, thoughts, experiences, and feelings. 
 to know more on the topic of inquiry relates to issues that require complex questioning and 

considerable probing. 
 to gather rich information and draw more detailed conclusions than other research methods, 

taking into consideration nonverbal cues, off-the-cuff reactions, and emotional responses. 
 to gather qualitative data for focus groups, and case studies.  
 to determine if an applicant's skills, experience and personality matching to some criteria or 

requirements 
 to capture emotions and behaviors, verbal and nonverbal gestures  
When you 
 anticipate wanting to ask respondents follow-up questions based on their responses 
 are studying a complex or potentially confusing topic to respondents 
 are studying processes, such as how people make decisions  
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PHOTOVOICE 
 

 

PhotoVoice is a participatory action research methodology, which uses photography to record and  
help people identify, represent, and analyse issues within their communities, and thus we can 
understand a community’s strengths and weaknesses, and identify its issues. 
It is a method that allows people to define for themselves and highlight to others what is going on 
in their communities and what needs to be changed. Instead of seeking outside assistance for 
solutions, participants proactively develop their own ideas of possible solutions and advocate with 
appropriate policy and decision makers.  
According to photovoice developer, Caroline C. Wang, photovoice has three goals:  

1) It allows community residents to show the strengths and problems of their communities.  
2) It fosters dialogue about important issues through the photographs.  
3) It provides a visual representation of community experiences and problems thereby 

engaging policymakers.  
 

 

Advantages  
 

 

Disadvantages  

 Relatively easy and inexpensive 
 Data can be gathered quickly 
 Can create community input and 

participation 
 Provide descriptions and visual imagery 

that give meaning to quantitative data 
 Allows individuals to present their own 

perceptions of the community through 
photographs. 

 Includes vulnerable populations in a 
research study, as it gives a voice and a 
platform for discussion to individuals. 

 Enables community members to do their 
own analysis of their community strengths 
and concerns. 

 Allows people to define for themselves and 
others, including policy makers, what is 
worth remembering and what needs to be 
changed. 

 Can be difficult to interpret and summarize 
photographs and observation notes 

 Can be difficult to represent the entire 
community experience 

 Can be relatively expensive as it involves 
the costs of cameras and developing reels of 
film. 

 Confidentiality of participants is difficult to 
ensure as multiple members of the 
community will be present at the 
discussions regarding the photographs. 

 Difficult to facilitate because it involves 
ensuring that everyone gets a chance to 
speak and contribute. 

 May not be considered appropriate in 
certain communities.   

 

When to conduct? 
 

When you want: 
 when there is a need to create awareness around a certain issue or concern, and can be 

particularly helpful when the issue of concern is one that is traditionally difficult to address or 
discuss. 

 to document the process of or gather data for an evaluation of an intervention or program. 
 to help people form and express their opinions, better understand their situations, and 

develop their sense of self-worth, it serves these ends best when it is meant to lead to action 
and change. 

 to publicize concrete problems. 
 to make  community assessment regarding progress. 
 to document the process of or gather data for an evaluation of an intervention or program. 
 to hold policy makers or others accountable. 
 to document a site, an event, or a way of life that is threatened or about to disappear. 
 to change people’s opinions about themselves and their environment. 
 to help people form and express their opinions, better understand their situations, and 

develop their sense of self-worth 
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COMMUNITY TIMELINE 
 

 

Timelining is particularly appropriate with sensitive and complex topics or when interviewees’ 
oral language expression is limited due to a variety of circumstances. 
Community members work together to create a timeline of their community’s history. This tool 
draws on the knowledge community members have about their community’s history. 
 

 

Advantages  
 

Disadvantages  
 

 

 Community members share their own 
perspectives on major events in their 
community’s history, and do their own 
analysis of this timeline. 

 

 Community timelines can be created fairly 
quickly and at low cost. 

 

 We can gather a great deal of information 
about the community from many different 
community members in a short time. 

 

 

 Confidentiality of participants is difficult to 
ensure as numerous members of the 
community will be present and 
participating in this activity and discussion. 

 

 The discussion after community timeline 
activity may be difficult to facilitate. 

 

When to conduct? 
 

When you want: 
 to reflect on the changes that have already occurred and what has been learned from them to 

help discussion 
 to enable way of looking back and recording how things were and how people have felt over 

time 
 to enable people to get a complete picture of the recent history of their community. 
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COMMUNITY MAPPING/CANVASSING 
 

 

Is a process of documenting and visually presenting trends or patterns in a given community.  
Community maps and canvassing can be used to document many physical, spatial dynamics of a 
neighborhood from new construction sites, to new luxury condos, to green spaces, to new 
businesses, to vacant lots, etc. This is an effective tool for tracking physical changes in a 
neighborhood, and specifically as a way to document the impact of gentrification on a 
neighborhood. 
Mapping gives you the opportunity to visually represent your community and understand its 
current conditions. This can be helpful in qualitative research to determine assets and issues that 
can lead to research questions. 
 

 

Advantages  
 

 

Disadvantages  

 

 Community members do their own analysis 
of their community. 

 

 Community resource maps are relatively 
cheap to conduct. 

 

 Community resource maps are quick to 
conduct because in an hour or two we can 
get information from many members of one 
community. 

 

 We can garner lots of information about a 
community using a community resource 
map. 

 

 Can provide an overview of the risks and 
resources in a community.  

 

 Can be a good prop for provoking deeper 
discussions about the community.  

 

 Confidentiality of participants is difficult to 
ensure as numerous members of the 
community will be present and 
participating in this activity and discussion. 

 

 Community resource mapping is difficult to 
facilitate because it involves ensuring that 
everyone gets a chance to speak and 
contribute. 

 

 Since community resource mapping is open 
to all members of the community, 
community power dynamics may play out 
during the activity. For example, one person 
may dominate the community resource map 
activity (perhaps due to seniority in age or 
status in the community) and thereby 
silence other points of view. 

 

 Can limit participants to listing only 
immediate physical risks and/ or material 
deprivation. Without adequate probing 
identification of social issues/ risks may be 
limited.  

 

 

When to conduct? 
 

When you want: 
 to identify the neighborhood, looking at opportunities and creating a picture of what it is like 

to live there 
 to Identify new resources; 
 to insure that all youth have access to the resources they need; 
 to avoid duplication of services and resources; 
 to cultivate new partnerships and relationships; 
 to provide information across agencies that work with youth;  
 to encourage collaboration. 
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PARTICIPANTS OBSERVATION  
 

 

Observations are a key part of data collection. By looking closely and carefully, you can gain 
valuable information that can help you to answer your research question. 
This is a data collection method by which information on a phenomenon is gathered through 
observation. The nature of the observation could be accomplished either as a complete observer, 
an observer as a participant, a participant as an observer, or as a complete participant. This 
method is a key base for formulating a hypothesis. 
The researcher interacts directly with the participants to get a better understanding of the 
research topic.  This is a common research method when trying to understand another culture or 
community.  It is important to decide if you will conduct a covert (participants do not know they 
are part of the research) or overt (participants know the researcher is observing them) 
observation because it can be unethical in some situations (Dawson, 2019). 
 

 

Advantages  
 

 

Disadvantages  

 

 Easy to administer. 
 

 There subsists a greater accuracy with 
results. 

 

 It is a universally accepted practice. 
 

 It diffuses the situation of an unwillingness 
of respondents to administer a report. 

 

 It is appropriate for certain situations. 
 

 

 Some phenomena aren’t open to 
observation. 

 

 It cannot be relied upon. 
 

 Bias may arise. 
 

 It is expensive to administer. 
 

 Its validity cannot be predicted accurately. 

 

When to conduct? 
 

When you want: 
 more data and other data collection procedures, such as surveys, questionnaires, etc. are not 

effective or adequate 
 to understand how or why something occurs within a natural setting, and can be a particularly 

effective data collection approach when self-reported information (what people say) is likely 
to be different from actual information (what people really do)  

 to help guide your decisions, inform our practices, and help you to develop a plan of action that 
best fits each individual needs 

 to provide deeper insights into people’s behaviours 
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MYSTERY  SHOPPING 
 

 

Is a process where community members posing as customers call or visit businesses and 
document their experience and observations.  Usually mystery shoppers have a specific set of 
criteria they are looking for when they visit or call a business.   
This is a good way to document employment practices, compliance with labor laws, and consumer 
fraud. 
 

 

Advantages  
 

 

Disadvantages  

 

 Improvement in Customer Service 
 

 Higher Quality Customer Feedback 
 

 Assess Implementation of Brand Standards 
 

 Alert Employees 
 

 Identification of Inefficient Workers 
 

 Monitored and measured service 
performance. 
 

 Improves customer retention. 
 

 Makes employees aware of what is 
important in serving customers. 
 

 Monitors facility conditions. 
 

 Ensures product/service delivery quality. 
 

 Supports promotional programs. 
 

 

 Expensive 
 

 Employees Dissatisfaction 
 

 Biasness 
 

 Insufficient data, biased data, and 
workforce anxiety 
 

 Singular experience. … 
 

 Segmentation/ Demographics. 
 

 Law sample and subjectivity 
 

 

When to conduct? 
 

When you want: 
 to monitor and measure any service performance 
 to improve /beneficiaries’ customer retention. 
 to make employees aware of what is important in serving customers/ beneficiaries’. 
 to monitors facility conditions. 
 to ensures product/service delivery quality. 
 to support promotional programs. 
 to have competitive analyses between locations. 
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MEDIA REVIEW  
 

 

Is a review of existing articles, academic studies or reports in order to find out what information 
already exists about the topic you are exploring.   
This can be part of your secondary research; can help inform your research questions and can help 
you identify gaps in research and information on a given issue. 
 

 

Advantages  
 

 

Disadvantages  

   

 Bias may arise. 
 

 To critical statements and only one view 
 

 To much information and data collecting 
 

 Taking time and can be long process to find 
gaps and useful information 
 

 Spreading of misinformation may arise 
 

 Do not have access to all contents and 
publications for free (limited contents and 
editions) 

 

 

When to conduct? 
 

When you want: 
 to increase or decrease the credibility of the product or service in the potential customer's 

mind before they make the decision 
 to offers a critical evaluation of the content, quality, and value of the book or other media to 

the broader scholarly community 
 to have valuable feedback that helps businesses/organization grow and thrive 
 to have public opinion on some important issue, topic related to your work 
 to compare different opinions or approaches to same topic or phenomena 
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SURVEY 
 

 

Surveys are a popular approach to collecting data and are often used in conducting community 
assessments. Surveys are composed of carefully crafted questions on a topic or issue. Surveys ask 
specific questions and tend to include short answer, multiple-choice, and scaled-answer questions. 
The purpose of a survey is to gauge information about respondents and their perspectives.  
Surveys are helpful for getting information or data from a wider group of people and are better for 
getting quantitative information like numbers, than they are for getting qualitative information, 
like people’s stories. Surveys can be helpful when making policy demands because elected 
officials, policymakers and the media tend to respond to hard numbers. 
The most commonly used survey methods are:  

 Mailed Surveys  
 Hand-out Surveys  
 Face-to-Face Surveys  
 Telephone Interview Surveys  

The most effective way to conduct surveys in support of organizing is in an in person “interview 
style” so that the surveyor can make personal connections with the respondent. 
 

 

Advantages  
 

 

Disadvantages  

 Allow for a great deal of confidentiality 
(Anonymous completion possible) 

 Can administer to groups of people at the 
same time 

 Can be efficient and cost effective 
 Relatively quickly  
 Can be highly accurate 
 Can be highly reliable and valid  
 Can be conducted almost anywhere  
 Can represent information in quantitative 

ways  
 Easily generates quantitative data 
 Relatively easy to administer for both the 

researcher and respondent compared to 
other research methodologies 

 Relatively cheap to administer compared to 
other research methodologies 

 Allows for comparisons with other/larger 
populations when items come from existing 
instruments 
 

 Forced choices may miss certain responses 
from participants 

 Wording may bias responses 
 Impersonal 
 Difficult to use when looking to explore the 

why and how of issues  
 Little opportunity to explore issues in depth  
 Research participants may speed through 

the questions or not understand them, and 
provide false information  

 No possibility to get more feedback or 
request clarification  

 Relatively high cost 
 Relatively slow design, implement, and 

analyze 
 Accuracy depends on who and how many 

people sampled 
 Accuracy limited to willing and reachable 

respondents 
 May have low response rates 

 

When to conduct? 
 

When you want: 
 Learn more about your community’s demographic characteristics: age, sex, income, education , 

health insurance status  
 Gather information from community residents on: behaviors, opinions, attitudes, beliefs  
 Determine the level of knowledge that community residents have on a particular issue.  
 Support, expand, or better understand quantitative or qualitative data you already have.  
 Make comparisons between the rates in different population groups.  
 To describe or explain features of a very large group or multiple groups 
 To quickly gain general details about the population of interest to help prepare for a more 

focused, in-depth study using time-intensive methods 
 To identify specific individuals or locations from which to collect additional data 
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MAIL SURVEY 
Questionnaires that are mailed to individuals, homes, or businesses.  
 

 

Advantages  
 

 

Disadvantages  

 Lower in cost compared to other survey 
methods.  

 Participants control the time they need to 
complete the survey.  

 People may feel more comfortable sharing 
sensitive information in an anonymous way.  

 Through this method it is possible to reach 
more people and have a larger sample size.  

 Response rates are not very high for mail 
surveys. Common return rates are 20-30%.  

 Respondents may not complete or answer 
all the questions as there is no one there to 
clarify confusing questions.  

 It may take a couple of weeks before you 
start receiving completed surveys.  

 May limit the number of survey 
participants. Only individuals with a certain 
level of reading and writing skills may be 
able to respond.  

 

HAND-OUT SURVEYS  
Used when you have a large and attentive audience in a room or gathering. Surveys are distributed 
to this captive audience. This method allows for personal contact and an opportunity to explain 
the importance of the survey.  
  

 

Advantages  
 

 

Disadvantages  

 Participants control the pace and time 
needed to complete the survey.  

 More people are likely to complete the 
survey because they have exposure to a 
person explaining its purpose and 
importance.  

 The staff member collecting the surveys 
may review for completeness. 

 Surveys can be distributed wherever there 
is a captive audience (clinic waiting room, 
laundromat, health education class, high 
school class, or local festival.)  

 Because of the time it takes to make 
personal contact with the respondents and 
distribute the survey you have to limit it to 
a smaller sample size.  

 People from your selected survey location 
may not be representative of your whole 
population.  

 

TELEPHONE SURVEY 
Surveys taken over the phone. The respondent is asked the survey questions by a trained 
interviewer.   
 

 

Advantages  
 

 

Disadvantages  

 The trained interviewer can build rapport 
with respondents over the phone.  

 More people are likely to complete the 
survey because they have a person 
explaining its purpose and importance.  

 A telephone survey usually has simple 
questions with limited choices for answers.  

 You need accurate and up-to-date telephone 
numbers of your target sample.  

 You cannot control who answers the phone 
or may only get an answering machine or 
no answer.  

 Telephone surveys can be very expensive in 
terms of money and staff time.  

 Respondents may be suspicious about the 
legitimacy of the survey without a face-to-
face interaction with the person 
administering it.  

 May exclude those who do not have 
telephones from your sample.  

 Response rates are about 50%.  
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FACE-TO-FACE SURVEY 
Surveys conducted in person. The respondent is asked the survey questions by a trained 
interviewer. 
  

 

Advantages 
  

 

Disadvantages  

 The trained interviewer can build rapport 
with respondents and explain the survey 
questions.  

 More people are likely to complete the 
survey as they have a person explaining its 
purpose and importance.  

 Longer and more complex questions can be 
asked and probing questions can be used to 
get detailed responses.  

 Respondents with low literacy and reading 
skills can be surveyed.  

 It takes some time to administer this type of 
survey.  

 Face-to-face surveys can be very expensive 
in terms of money and staff time.  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

Youth Empowered to Change the World 

 

79 
 

 HANDOUT – EVALUATION GRADE OF DATA COLLECTION 
 

ISSUE (which you chose) 
 

------------------------------------------------------------------------------------------------------------------------------ 
 

------------------------------------------------------------------------------------------------------------------------------ 
 

------------------------------------------------------------------------------------------------------------------------------ 
 

METHODS TOTALLY 
CORRESPOND 

(Explain why) 

PARTIALLY 
CORRESPOND 
(Explain why) 

DOES NOT 
CORRESPOND 

(Explain why) 

 
 
 
 
 

   

 
 
 
 
 

   

 
 
 
 
 

   

 
 
 
 
 

   

 
 
 
 
 

   

 
 
 
 
 

   

 
 
 
 
 

   

 
 
 
 



 

Youth Empowered to Change the World 

 

80 
 

RESEARCH PLANNING AND TIMELINE 
 

 

Overview: This activity is designed to enable the research team to plan out the steps of a 
research project. Through the activity, participants will devise a timeline that 
will map out all of the necessary steps in the project, and will specify who is 
going to be responsible for each step of the project. By the end of the activity 
participants will have created a research timeline that they can use to guide 
their project. 
 

 

Objectives: 
 

 To understand importance of planning for research 
 To review steps in Research planning and Timeline 
 

 

Group size: 
 

 

Up to 25 

 

Time: 
 

 

30 minutes 

 

Materials: 
 

 Handout Participatory Action Research Timeline 
 Handout Research Timeline Template 
 Pencils 
 Computer 
 Projector 
 

 

Preparation: 
 

 Print the handouts 
 Project  on the projector’s screen the Participatory Action Research 

Timeline  
 

 

Instructions: 
 

1. Explain the participants importance of planning and creating timeline for 
their PAR project 
 

2. Pass out the “Research Timeline Template” handout.  
 

3. Explain to the group that the plan/timeline will be the blueprint of their 
entire research project.  

 

4. Review each component’s description and explain all elements and 
questions that should be met.  

 

5. Therefore, pay attention to APPROVAL PROCESS and INFORMED CONSENT 
- participants can enter research freely (voluntarily) that should be 
mentioned by participants and explained briefly.  Thinking about the whole 
process ahead of time will help the youth prepare. 

 

6. Mark in the Timeline table that we have passed the first three steps. 
 

 

Debriefing   
and  
Reflection:  
 

 

 Ask the participants if they are clear about all the steps and if they have any 
additional questions. 

 Emphasize the importance of research preparation through planning and 
ask participants what they think is most important for the planning 
process?  

 Also discuss time frames and ask them if they can realistically estimate 
how much time they need for individual activities.  

 What do they think are the biggest challenges in this process? And how to 
overcome it? 

 What is your main reflection and/or conclusion after this activity? 
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 HANDOUT - PARTICIPATORI ACTION RESEARCH TIMELINE 
 

 

PARTICIPATORI ACTION RESEARCH TIMELINE 
 

 

Identify a 
problem 

Develop 
research 
goal and 

questions 

Chose 
research 

method(s) 

Select 
your 

sample 

Create 
research 

plan 

Design 
reserach 

instrumen
ts 

Collect 
data 

(based on 
research 
methods 

Data entry 

Data 
analysys 

Report 
writing 

Presentati
on of 

findings 

Dissemina
tion of 

findings 

Plan 
action 

Take 
action 

Evaluate if the 
actions are 

achieving the 
Objectives 
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 HANDOUT – PARTICIPATORY ACTION RESEARCH TIMELINE 
TEMPLATE 

 
 

 

PARTICIPATORY ACTION RESEARCH TIMELINE TEMPLATE 
 

WHAT WHEN WHO 
What is the research task that 
needs to be done? 

By when does it need to be 
complete? 

Who will be the point 
person/organization to make 
sure this task get done? 

 

Develop Research Goals 
 

  

 

Develop Research 
Question(s) 
 

  

Choose Research 
Method(s)(i.e. survey, focus 
group, interviews, etc.) 

  

 

Select your sample 
 

  

 

Create Research Plan 
 

  

 

Design Research 
Instruments 
 

  

 

Collect Your Data (based on 
research methods you 
chose) 
 

  

 

Enter Your Data 
 

  

 

Data analysis 
 

  

 

Report writing 
 

  

 

Presentation of finding 
 

  

 

Dissemination of finding 
 

  

 

Plan action 
 

  

 

Take action 
 

  

 

Evaluate if the actions are 
achieving the Objectives 
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INTRODUCTION TO DATA ANALYSIS 
 

 

Overview: This activity enables the participants to learn what the purpose of collecting 
data is, why quality and in-depth information is important. Understanding the 
importance of the data that is being collected helps young researchers 
formulate questions on the spot to dig more in-depth information, especially 
when employing qualitative research methods. 
 

 

Objectives: 
 

 Understand the basic principles of data analysis 
 Reflect on the validity and reliability of data 
 

 

Group size: 
 

 

Up to 25 

 

Time: 
 

 

45 minutes 

 

Materials: 
 

 Projector 
 Powerpoint presentation 
 Handout (envelopes for each group) steps in data analysis, definition of 

each step 
 

 

Preparation: 
 

 Prepare Powerpoint presentation with explanation what is: Data  analyse; 
types of Data analyse; what is Qualitative data analyse, What is 
Quantitative Data analyse; Steps in Data analyse 

 Print and cut Steps in Data analysis 
 Print and cut definition for each step 
 

 

Instructions: 
 

1. In a plenary, ask participants to reflect on what data analysis means. Write 
down phrases and words.  

 

2. Present the main definitions regarding of data analysis by using 
powerpoint presentation:  
Data Analysis is the process of systematically reviewing the data you collect 
through surveys, interviews, focus groups, etc. in order to develop research 
findings and recommendations for your report.  
 
What is participatory data analysis?  
Participatory data analysis ensures that the collected data is interpreted in a 
way that accurately reflects the realities and perspectives of research 
participants’ lives and experiences. It gives an opportunity to enhance their 
agency and voice. Participatory data analysis also recognizes the valuable 
insight and skills of young researchers, and their ability to contribute to the 
knowledge production process.  

 
3. Explain that there are two types of data analysis: Quantitative Analysis and 

Qualitative Analysis 
 

4. Explain what is: 
Quantitative Analysis  

This type of analysis is more focused on numbers, and gives the ability to 
generalize from a sample of people to a larger population.  
 

Qualitative Analysis  
Allows you to explore in depth the generalizations from your quantitative data 
through looking for common themes in what people have said or reacted to. It 
can also reveal issues, trends, or other relevant information that your 
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quantitative data may have missed.  
 

5.  Discuss in the plenum about the importance of data analysis.  
 

6. Divide participants in small groups (4-5 per group). Give to each group 
envelopes that consist of the cutted definitions of each step in Data 
Analyses and envelopes that consist of the cutted main steps in Data 
Analyses.  Ask each group to match definitions with steps and put them 
into proper order.  

 

7. Ask each group to present their group work and provide at the end detailed 
process of data analysis with steps in Participatory Data Analysis.  

 
CORRECT ORDER 
Steps in Participatory Data Analysis  
1. Familiarization with the data  
Young researchers familiarize themselves with the large amount of data collected 
by reading notes and transcripts and looking at the photos taken during the data 
collection process. This step should be repeated as much as necessary.  
 
2. Generation of codes  
Codes are labels or identifiers that represent the data and help organize it. They 
are words or phrases that describe the data and clearly show a relation to the 
research question(s).  
 
3. Identification of themes that reflect collection of codes  
Themes are an understanding of the “big picture”. They are patterns that appear 
across the data that will help describe a phenomenon or answer the main 
research question. Young researchers recognize themes or patterns among their 
codes and use those themes as categories to further analyse their data. The result 
is detailed descriptions of the data.  
 
4. Linkage of themes back to the raw data  
Once preliminary themes have been identified and agreed upon, it is important 
to determine whether the themes reflect the data. To check this, young 
researchers work “backwards”. The validity of themes is checked by going back to 
the codes to ensure they are supported by data.  
 
5. Establishment of relationships between codes and themes  
Once themes have been established and they are substantiated by data, the next 
step consists of understanding the relationship between themes. As young 
researchers, it is important to understand how the different pieces of data relate 
to each other. This process is useful for drawing sound conclusions.  
 
6. Present and Report  
Once data has been organized into themes and relationships between themes 
established, it is time to synthesize all of it to clearly show to others what the 
findings of the research are and why they are important. 
 

 

Debriefing   
and  
Reflection:  
 

 

 What's the most important thing you need to do before analyzing your 
data? 

 What skills do you think you need to be a good data analyst during the 
research?  

 What steps do you find most challenging in participatory data analysis?  
 Do you have any additional questions and/or comments related to data 

analyzing? 
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 Do you consider these steps of research as applicable in youth work and/or 
in community work? 

 What is your main reflection and/or conclusion after this activity? 
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 HANDOUT – STEPS IN DATA ANALYSIS 
 

 
 
 
Familiarization with 
the data  
 

 
 
Young researchers familiarize themselves with the large amount of data 
collected by reading notes and transcripts and looking at the photos taken 
during the data collection process. This step should be repeated as much as 
necessary. 
 
 

 

 
 
 
Generation of codes  
 

 

 
 
Codes are labels or identifiers that represent the data and help organize it. 
They are words or phrases that describe the data and clearly show a 
relation to the research question(s). 
 
 
 

 

 
 
Identification of 
themes that reflect 
collection of codes  
 

 

 
Themes are an understanding of the “big picture”. They are patterns that 
appear across the data that will help describe a phenomenon or answer the 
main research question. Young researchers recognize themes or patterns 
among their codes and use those themes as categories to further analyse 
their data. The result is detailed descriptions of the data. 
 
 

 
 
 
Linkage of themes 
back to the raw data  
 

 
 
Once preliminary themes have been identified and agreed upon, it is 
important to determine whether the themes reflect the data. To check this, 
young researchers work “backwards”. The validity of themes is checked by 
going back to the codes to ensure they are supported by data. 
 
 

 
 
Establishment of 
relationships 
between codes and 
themes  
 

 

 
Once themes have been established and they are substantiated by data, the 
next step consists of understanding the relationship between themes. As 
young researchers, it is important to understand how the different pieces 
of data relate to each other. This process is useful for drawing sound 
conclusions. 
 
 

 

 
 
 
Present and Report  
 

 

 
 
Once data has been organized into themes and relationships between 
themes established, it is time to synthesize all of it to clearly show to others 
what the findings of the research are and why they are important. 
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DATA CODING 
 

 

Overview: This activity is based on the practicing how to create data coding in research 
transcripts that should help us to define categories/themes. 
 

 

Objectives: 
 

 Generate data codes 
 Pull out preliminary categories (themes) for the identified codes 
 

 

Group size: 
 

 

Up to 25 

 

Time: 
 

 

 

120 minutes 

 

Materials: 
 

Handout: Data coding template 
laptop and projector 
internet 
 

 

Preparation: 
 

Print handouts for each group 

 

 

Instructions: 
 

1. Divide the participants in 6 groups.  
 

2. As an introduction to the activity the participants will play the online game 
- Word Wrap that helps participants to guess the missing word held in 
common by three different compound words or phrases. Thai game should 
help the participants to create and identify data codes later on: 
http://syndication.andrewsmcmeel.com/puzzles/wordwarp 

 

3. Give to each group Handout with one of the transcript (Interview 
transcript, Focus Group transcript and Observation transcript) 

 

4. In small groups participants read through their set of transcripts. They 
should write down recurrent words and phrases that best represent data. 
Write down the frequency of these words and phrases 

 

5. Once  groups have completed their codes, put together 2 groups who 
worked on the same transcript. They discuss fundings in a bigger group. 
They identify similarities and differences and come up with a 
comprehensive list of codes.  

 

6. Ask each group to write codes on the separate A5 colored paper (for each 
code should be used different colors) and present it to the whole group. 

 

7. Facilitators for the end of this activity will provide potential possible codes 
and open discussion with some conclusions and reflection as well. 

 

8. The participants will continue to work in those three newly formed groups 
in order to generate preliminary categories/themes of the proposed 
examples of the transcripts  

 

9. Once when they are grouped the codes into themes/categories they will 
put them on the papers and on the flip-chart.  

 

10. Now that participants have their initial set of themes, they will review and 
revise all their identified themes. Ensure that each theme has enough data 
to support them and is distinct. Consider merging together themes that are 
similar, and removing themes that don’t have enough data to back them up. 
Begin formulating how your themes can come together into a narrative. 

 

 

Debriefing   
 

 Was the coding process easy to understand?  

http://syndication.andrewsmcmeel.com/puzzles/wordwarp
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and  
Reflection:  
 

 How was the process in the group for coding and decoding regarding 
transcripts and case studies? 

 Did you use it before coding or categorising process in your research? 
 How important is the coding or categorising process in your research 

study? 
 Do you know of any online tools that can help you encode/code data?  
 Do you consider data coding as applicable in youth work research? 
 What is your main reflection and/or conclusion after this activity? 
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 HANDOUT – CODING AN INTERVIEW 
 
Source: QUAL CODING - NADEL, MORET, LORE 
 
CONTEXT: 

 I: Interviewer words are in BOLD 
 P: Participant: Undergraduate Junior who was enrolled in a peer mentor course 

In this interview, the interviewer is facilitating an interview with a previous peer mentor 
course participant to identify strengths and weaknesses of the peer mentor program to 
suggest future changes to the program. 
 

INTERVIEW TRANSCRIPT CODES 
I: Ok, so, just a couple questions, first off, when were you enrolled in 
the peer mentor class? 
P: It was my freshman year, so it would be, it would’ve been Fall 2013. 
I: Ok, good, so you’re a sophomore this year? 
P: Um, I’m a second year junior. 
I: Perfect. As far as just a general question, in regards to your overall 
peer mentor course experience, how did you feel about the class 
itself? 
P: I liked it. There’s a lot of information that was really good, but there was 
also information that we probably could have bypassed. I guess one thing 
was when we went over a 4-year plan and that has I guess really helped 
me now because I go back and I can update my four- year plan as I go on. 
I: What did you think was unnecessary in the course? 
P: Um, I can’t really, I guess I can’t really remember, maybe because it 
wasn’t very prominent. I’m just trying to remember. I’m trying to 
remember more of the things that we actually did. 
I: Ok, take your time. 
P: I know we went to career services and I thought that was really helpful, 
um, I’m honestly not sure. 
I: That’s ok. If you think of more, just let me know. Let’s move on. In 
your class, I know some of the sections have 1 or maybe 2 peer 
mentors, did you have 1 or 2? 
P: I had 1. 
I: Ok, so now I’m going to kind of get into more of the specific peer 
mentor questions, and again, answer as comfortably as you feel. So, 
in your opinion, what do you think it means to be a peer mentor? 
P: There are professors, but I think that you, the peer mentor, are also 
around the student’s age and you’re at the same level so they are the ones 
that you should be able to connect to most. I feel like they are there to help 
the students more in ways that, I’m trying to figure out how to say it, um, 
the student should feel more comfortable coming to the peer mentor for 
help, regarding a basic questions surrounding the university or even 
questions about studying and time management. 
I: Do you feel that when you were enrolled in the course you had a 
connection with your peer mentor? 
P: Um, slightly. I feel like I had a really good professor though so I talked to 
them more. A lot of my questions dealt mainly with academia. I didn’t 
really talk to my peer mentor much. 
I: Do you feel like there was a reason why you didn’t go to your peer 
mentor for help before going to your professor? 
P: I guess she didn’t really speak up much. She mainly sat at the back of the 
class and just watched us whenever we had class. So, it was more just like 
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another student in class instead of someone that I could actually go to for 
help. 
I: Did you ever find a time when you did go to your peer mentor for 
something? 
P: No, I never did. 
I: Ok, so in talking about that and how you said your peer mentor was 
more of a student in the class, how would you define what a peer 
mentor is? 
P: I think a peer mentor should be more involved with the class and be 
able to use their experiences as examples for their students. I do 
remember that my peer mentor whenever my professor would ask how do 
you go to advising the peer mentor would say “whenever I was a freshman 
I didn’t know how to do it, so I did it this way” or, “I’ve gone to career 
services and it helped me this way.” I guess they should be able to give 
examples of their experiences in their past of what they have done and 
what has helped them improve or has helped them become better 
students. I think they should help the professor help the students. More 
specifically, I think of peer mentors more as like teaching assistants. 
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 HANDOUT – CODING AN INTERVIEW - EXAMPLE 
 
Source: QUAL CODING - NADEL, MORET, LORE 
 
The Interviewer is identified as “I” and in bold print, while the Participant is identified as “P” in 
normal font. 
 

INTERVIEW TRANSCRIPT CODES 
I: Ok, so, just a couple questions, first off, when were you enrolled in 
the peer mentor class? 
P: It was my freshman year, so it would be, it would’ve been Fall 2013. 
I: Ok, good, so you’re a sophomore this year? 
P: Um, I’m a second year junior. 
I: Perfect. As far as just a general question, in regards to your overall 
peer mentor course experience, how did you feel about the class 
itself? 
P: I liked it. There’s a lot of information that was really good, but there was 
also information that we probably could have bypassed. I guess one thing 
was when we went over a 4-year plan and that has I guess really helped 
me now because I go back and I can update my four- year plan as I go on. 
I: What did you think was unnecessary in the course? 
P: Um, I can’t really, I guess I can’t really remember, maybe because it 
wasn’t very prominent. I’m just trying to remember. I’m trying to 
remember more of the things that we actually did. 
I: Ok, take your time. 
P: I know we went to career services and I thought that was really helpful, 
um, I’m honestly not sure. 
I: That’s ok. If you think of more, just let me know. Let’s move on. In 
your class, I know some of the sections have 1 or maybe 2 peer 
mentors, did you have 1 or 2? 
P: I had 1. 
I: Ok, so now I’m going to kind of get into more of the specific peer 
mentor questions, and again, answer as comfortably as you feel. So, 
in your opinion, what do you think it means to be a peer mentor? 
P: There are professors, but I think that you, the peer mentor, are also 
around the student’s age and you’re at the same level so they are the ones 
that you should be able to connect to most. I feel like they are there to help 
the students more in ways that, I’m trying to figure out how to say it, um, 
the student should feel more comfortable coming to the peer mentor for 
help, regarding a basic questions surrounding the university or even 
questions about studying and time management. 
I: Do you feel that when you were enrolled in the course you had a 
connection with your peer mentor? 
P: Um, slightly. I feel like I had a really good professor though so I talked to 
them more. A lot of my questions dealt mainly with academia. I didn’t 
really talk to my peer mentor much. 
I: Do you feel like there was a reason why you didn’t go to your peer 
mentor for help before going to your professor? 
P: I guess she didn’t really speak up much. She mainly sat at the back of the 
class and just watched us whenever we had class. So, it was more just like 
another student in class instead of someone that I could actually go to for 
help. 
I: Did you ever find a time when you did go to your peer mentor for 
something? 
P: No, I never did. 
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I: Ok, so in talking about that and how you said your peer mentor was 
more of a student in the class, how would you define what a peer 
mentor is? 
P: I think a peer mentor should be more involved with the class and be 
able to use their experiences as examples for their students. I do 
remember that my peer mentor whenever my professor would ask how 
do you go to advising the peer mentor would say “whenever I was a 
freshman I didn’t know how to do it, so I did it this way” or, “I’ve gone to 
career services and it helped me this way.” I guess they should be able to 
give examples of their experiences in their past of what they have done 
and what has helped them improve or has helped them become better 
students. I think they should help the professor help the students. More 
specifically, I think of peer mentors more as like teaching assistants. 
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 HANDOUT – CODING AN FOCUS GROUP 
 
Source: QUAL CODING - NADEL, MORET, LORE 
 
CONTEXT: 

 M: Moderator words are in BOLD 
 P1: Participant 1; P2: Participant 2; P3: Participant 3; P4: Participant 4 – All participants are 

youth librarians in public schools. 
In this focus group (4 participants), the moderator is facilitating talk among a group of youth 
librarians as participants with a shared experience. 
 

FOCUS GROUP TRANSCRIPT CODES 
M: This next set of questions is about the nature of the questions you 
typically get in your work. Tell me about the types of questions you 
get asked in your work as a librarian in your school community. 
P1: What do you mean? 
M: Are you more likely to get questions like, “How can I learn more 
about this topic?” or do you get questions like, “Where can I find this 
specific book?” What types of questions do you typically get? 
P1: I get asked both. I think I sometimes get a bit more of when someone 
has a particular title in mind, but often they don’t have the right title name. 
P2: Yeah. I too get very generic and general questions that aren’t really 
specific book titles, but general topic ideas. 
P3: I get general questions too. 
P1: But I will also have some kids ask me, “Where are your business 
books? Or where are your books on medicine?” A student was saying the 
other day, “My grandpa just got diagnosed with diabetes. Do you have any 
books on diabetes?” 
P4: Yeah, me too. Though some requests are general, I do have some that 
are really quite specific. So both I guess...it just depends. 
M: Thanks. What do the specific request questions sound like in 
comparison to the general questions? 
P3: Well, like, I’ll get asked about a book about teenage romance, and they 
won’t know the title, they just know they want a book about teenage 
romance. But several will ask for specific romance genres like something 
involving their ethnic group or cultural group, like Latin love or Black girl 
groups being entrepreneurial and successful. Things like that. 
P2: Yeah, me too. And I get specific requests for types of animals or shells, 
beach things or requests for books about specific countries or space. 
P1: Yes, us too...lots of requests for international knowledge. 
P4: Mmmmhhhhm. 
M: How do you get these requests? Do your students prefer a hard 
copy book or do they want things accessible electronically, online? 
P2: I get mostly requests for printed material, but that’s from my older 
students. They seem to be used to receiving materials electronically. The 
younger students still request mostly hard copies. 
P1: And their parents too... 
P2: Yes. Me too. 
P4: ...parents like hard copies too. 
P3: Yes, the really young and the older like the hard copies. The high 
schoolers want electronic access. Well, the freshmen learn to ask for 
electronic access. 
P2: Yeah. 
P1: But it also depends on what the student’s asking about. I mean, if it’s 
sensitive material, then I notice they want it electronically. 
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M: How do you handle requests for information or resources that are 
sensitive in nature? Maybe someone wants to inquire about sexual 
health and well being for example. What do you do? 
P2: I just let the general privacy rules apply here. If the student wants the 
information, I want to make sure they have that information, and that 
includes information that may be considered sensitive in nature. But 
sensitive to who is relative. I don’t have a problem with informing 
students about their sexual health and reproductive rights, but my 
principal might have a problem with it and I know my district has a 
problem with it. But personally, that’s how we got into this high teen 
pregnancy mess to begin with, no or bad information. That’s just not right 
to do to young people. 
P1: My principal would have my license. 
P3: I’m torn somewhere in between. 
P4: Sometimes you have to be quiet about what information you choose to 
share with which patron. And you can sense what’s comfortable for some 
students and what’s not for others. Same with adults too. 
P2: Yes, you really can use body language to learn about who is feeling 
okay with this information and who is ready to head back to their 
homeroom with a book about animals having babies instead. It’s obvious 
by how students react in their faces and bodies. Yeah, and adults too. It’s 
pretty telling. 
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 HANDOUT – CODING AN FOCUS GROUP - EXAMPLE 
 
Source: QUAL CODING - NADEL, MORET, LORE 
 

FOCUS GROUP TRANSCRIPT CODES 
M: This next set of questions is about the nature of the questions you 
typically get in your work. Tell me about the types of questions you 
get asked in your work as a librarian in your school community. 
P1: What do you mean? 
M: Are you more likely to get questions like, “How can I learn more 
about this topic?” or do you get questions like, “Where can I find this 
specific book?” What types of questions do you typically get? 
P1: I get asked both. I think I sometimes get a bit more of when someone 
has a particular title in mind, but often they don’t have the right title name. 
P2: Yeah. I too get very generic and general questions that aren’t really 
specific book titles, but general topic ideas. 
P3: I get general questions too. 
P1: But I will also have some kids ask me, “Where are your business 
books? Or where are your books on medicine?” A student was saying the 
other day, “My grandpa just got diagnosed with diabetes. Do you have any 
books on diabetes?” 
P4: Yeah, me too. Though some requests are general, I do have some that 
are really quite specific. So both I guess...it just depends. 
M: Thanks. What do the specific request questions sound like in 
comparison to the general questions? 
P3: Well, like, I’ll get asked about a book about teenage romance, and they 
won’t know the title, they just know they want a book about teenage 
romance. But several will ask for specific romance genres like something 
involving their ethnic group or cultural group, like Latin love or Black girl 
groups being entrepreneurial and successful. Things like that. 
P2: Yeah, me too. And I get specific requests for types of animals or shells, 
beach things or requests for books about specific countries or space. 
P1: Yes, us too...lots of requests for international knowledge. 
P4: Mmmmhhhhm. 
M: How do you get these requests? Do your students prefer a hard 
copy book or do they want things accessible electronically, online? 
P2: I get mostly requests for printed material, but that’s from my older 
students. They seem to be used to receiving materials electronically. The 
younger students still request mostly hard copies. 
P1: And their parents too... 
P2: Yes. Me too. 
P4: ...parents like hard copies too. 
P3: Yes, the really young and the older like the hard copies. The high 
schoolers want electronic access. Well, the freshmen learn to ask for 
electronic access. 
P2: Yeah. 
P1: But it also depends on what the student’s asking about. I mean, if it’s 
sensitive material, then I notice they want it electronically. 
M: How do you handle requests for information or resources that are 
sensitive in nature? Maybe someone wants to inquire about sexual 
health and well being for example. What do you do? 
P2: I just let the general privacy rules apply here. If the student wants the 
information, I want to make sure they have that information, and that 
includes information that may be considered sensitive in nature. But 
sensitive to who is relative. I don’t have a problem with informing 
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students about their sexual health and reproductive rights, but my 
principal might have a problem with it and I know my district has a 
problem with it. But personally, that’s how we got into this high teen 
pregnancy mess to begin with, no or bad information. That’s just not right 
to do to young people. 
P1: My principal would have my license. 
P3: I’m torn somewhere in between. 
P4: Sometimes you have to be quiet about what information you choose to 
share with which patron. And you can sense what’s comfortable for some 
students and what’s not for others. Same with adults too. 
P2: Yes, you really can use body language to learn about who is feeling 
okay with this information and who is ready to head back to their 
homeroom with a book about animals having babies instead. It’s obvious 
by how students react in their faces and bodies. Yeah, and adults too. It’s 
pretty telling. 
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 HANDOUT – CODING AN OBSERVATION 
 
Source: QUAL CODING - NADEL, MORET, LORE 
 
CONTEXT: 
In this observation, the observer attempted to generate some understanding of how students use 
the common area of OIT by observing the behaviors of students in the OIT common area space 
within the main library building of a large, south-eastern university. 
 

OBSERVATION TRANSCRIPT CODES 
Student walks up for assistant at OIT help desk, only takes approximately 
30 seconds to answer his question 
Large common area with large empty sofa 
8 computers at front of OIT help section; they’re all occupied 
2 people laughing 
1 listening to playlist 
1 writing a paper 
1 working on class assignment 
3 where I’m unable to see what they are working on 
Several people within the area are wearing headphones 
Room is divided with a section setup with 5 different booths for students 
to sit at: 
Students at booth 1 have Starbucks and food and are laughing with each 
other 
Students at other booths are quietly working 
At IT desk towards the front, only 2 people working 
Room has tables with tons of computers set up throughout the room 
Girl texting while at computer 
Male student at front 8 computers answers his cell phone; is talking at 
normal level regardless that he’s in a library 
Conversation going on still with the 2 people at the back of the computers 
at the entrance of room 
I’m looking around and see most students are talking, several students are 
looking at videos on YouTube, many seem to be working together on 
papers and/or projects 
3 students greet each other and meet at the front of the OIT room entrance 
Very little interaction with OIT help desk from students in the OIT room 
At the 8 computers at the front, guys at the computer take a break from 
chatting to star at several girls across from them 
8:09 - student approaches the OIT help desk; only chats for about 15 
seconds; 
8:11- student approaches OIT help desk; walks away after question is 
answered 
Students continuously funnel in; some alone and some walking together in 
groups 
The room is extremely noisy with students talking and laughing 
A female student recognizes some friends at one of the booths; she walks 
up to talk to them; they are having a very loud conversation for about 5 
minutes 
Makes me question how effective studying here can by with all the loud 
conversations? 
8:25- I realize that the volume of students talking and laughing has 
increased; some students are trying to work quietly though but 
approximately 85% of people are talking with others and some are very 
loud 
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One student at a large table of computers is continuously looking up as she 
seems distracted by people talking loudly 
3 female students come in and go to one of the large computers to work 
together on something; 
One female student at large table with computers leaves her computer 
with information still on the screen 
She went to print out some information but took all her belongings, makes 
me wonder if she’s untrusting of the other students around her (took her 
bag, jacket, umbrella, all personal belongings) 
I notice that students are now staring at us, probably noticing that I am 
continuously looking around and wondering why I am watching them 
8:32- 2 students approach the OIT desk 
It’s clear that most students who are approaching the desk are either 
asking simple questions or stapling papers together or loading money 
onto their volcards to print out papers or make copies 
Looking back at the students at the 8 computers at the front of the room: 
2 are on the phone 
2 in the back are still talking (now about basketball) 
Student walks in and looks either sick or possibly on drugs 
The group of 3 females who are working together, welcome a male student 
to sit with them and one female introduces herself to the male student by 
shaking her hand and introducing herself 
A female student sits on the sofa where I am; I have been alone up til now; 
the female student is working on her laptop with headphones in 
I think to myself that I can’t believe how much louder it has become and 
how loud the library is; 
8:40- a male student joins us on the sofa; he is texting and it appears he is 
waiting for someone to meet him 
The 8 computer group of students continues to get louder and louder; 
Doing more talking than studying, 1 on Facebook, 1 seems to be doing 
school work, 1 student’s phone is constantly going off because of text 
messages, 1 on the phone still and I can hear his entire conversation 
8:45- as people continue to get louder, those working seem to move closer 
to each other to be able to study better or better hear one another 
Female student walks in and aside from the talking, all you can hear are 
her high heel shoes “clicking” and “clacking” on the floor 
2 male students see a female friend they know; 1 male student is blatantly 
flirting with the female student 
Male student at 1 of the 8 computers is still on the phone and talking with 
his hands; still talking very loud, while talking to the male student next to 
him (who’s phone continuously chimes with text messages) and they’re 
talking about why they don’t want to be in a relationship 
8:50- noticing that many students are leaving with their own personal 
computers 
This includes students who were sitting at computers 
Male student who’s been on the phone left to grab a snack for himself and 
friend; decrease in loudness 
2 female students that have been at a computer table nearby since I 
arrived are still talking very loudly 
Booths inside are continuously getting louder and can now hear people 
behind the booths laughing and talking  
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 HANDOUT – CODING AN OBSERVATION - EXAMPLE 
 
Source: QUAL CODING - NADEL, MORET, LORE 
 

OBSERVATION TRANSCRIPT CODES 
In this observation, the observer attempted to generate some 
understanding of how students use the common area of OIT by observing 
the behaviors of students in the OIT common area space within the main 
library building of a large, southeastern university. 
 
Student walks up for assistant at OIT help desk, only takes approximately 
30 seconds to answer his question 
Large common area with large empty sofa 
8 computers at front of OIT help section; they’re all occupied 
2 people laughing 
1 listening to playlist 
1 writing a paper 
1 working on class assignment 
3 where I’m unable to see what they are working on 
Several people within the area are wearing headphones 
Room is divided with a section setup with 5 different booths for students 
to sit at: 
Students at booth 1 have Starbucks and food and are laughing with each 
other 
Students at other booths are quietly working 
At IT desk towards the front, only 2 people working 
Room has tables with tons of computers set up throughout the room 
Girl texting while at computer 
Male student at front 8 computers answers his cell phone; is talking at 
normal level regardless that he’s in a library 
Conversation going on still with the 2 people at the back of the computers 
at the entrance of room 
I’m looking around and see most students are talking, several students are 
looking at videos on YouTube, many seem to be working together on 
papers and/or projects 
3 students greet each other and meet at the front of the OIT room entrance 
Very little interaction with OIT help desk from students in the OIT room 
At the 8 computers at the front, guys at the computer take a break from 
chatting to star at several girls across from them 
8:09 - student approaches the OIT help desk; only chats for about 15 
seconds; 
8:11- student approaches OIT help desk; walks away after question is 
answered 
Students continuously funnel in; some alone and some walking together in 
groups 
The room is extremely noisy with students talking and laughing 
A female student recognizes some friends at one of the booths; she walks 
up to talk to them; they are having a very loud conversation for about 5 
minutes 
Makes me question how effective studying here can by with all the loud 
conversations? 
8:25- I realize that the volume of students talking and laughing has 
increased; some students are trying to work quietly though but 
approximately 85% of people are talking with others and some are very 
loud 
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One student at a large table of computers is continuously looking up as she 
seems distracted by people talking loudly 
3 female students come in and go to one of the large computers to work 
together on something; 
One female student at large table with computers leaves her computer 
with information still on the screen 
She went to print out some information but took all her belongings, makes 
me wonder if she’s untrusting of the other students around her (took her 
bag, jacket, umbrella, all personal belongings) 
I notice that students are now staring at us, probably noticing that I am 
continuously looking around and wondering why I am watching them 
8:32- 2 students approach the OIT desk 
It’s clear that most students who are approaching the desk are either 
asking simple questions or stapling papers together or loading money 
onto their volcards to print out papers or make copies 
Looking back at the students at the 8 computers at the front of the room: 
2 are on the phone 
2 in the back are still talking (now about basketball) 
Student walks in and looks either sick or possibly on drugs 
The group of 3 females who are working together, welcome a male 
student to sit with them and one female introduces herself to the male 
student by shaking her hand and introducing herself 
A female student sits on the sofa where I am; I have been alone up til now; 
the female student is working on her laptop with headphones in 
I think to myself that I can’t believe how much louder it has become and 
how loud the library is; 
8:40- a male student joins us on the sofa; he is texting and it appears he is 
waiting for someone to meet him 
The 8 computer group of students continues to get louder and louder; 
Doing more talking than studying, 1 on Facebook, 1 seems to be doing 
school work, 1 student’s phone is constantly going off because of text 
messages, 1 on the phone still and I can hear his entire conversation 
8:45- as people continue to get louder, those working seem to move closer 
to each other to be able to study better or better hear one another 
Female student walks in and aside from the talking, all you can hear are 
her high heel shoes “clicking” and “clacking” on the floor 
2 male students see a female friend they know; 1 male student is blatantly 
flirting with the female student 
Male student at 1 of the 8 computers is still on the phone and talking with 
his hands; still talking very loud, while talking to the male student next to 
him (who’s phone continuously chimes with text messages) and they’re 
talking about why they don’t want to be in a relationship 
8:50- noticing that many students are leaving with their own personal 
computers 
This includes students who were sitting at computers 
Male student who’s been on the phone left to grab a snack for himself and 
friend; decrease in loudness 
2 female students that have been at a computer table nearby since I 
arrived are still talking very loudly 
Booths inside are continuously getting louder and can now hear people 
behind the booths laughing and talking  
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 HANDOUT – DATA CODING  
 

 
METHODS 

 

 
MY CODE (SMALL GROUP) 
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 HANDOUT – DATA CODING  
 
 
 
 
 
 
 

 

QUOTES 
 

 

CODE 

 

There seems to not be enough time in the day. Sometimes I find I’m just 
too tired to focus on reading. 
 

More pressing issues of day-to-day work and patient care 
 

Time constraints with work 
 

Time 
 

When I’m home I want to do other things 
 

Being tired 
 

Having too many other pressing matters to attend to 
 

Being constantly tired 
 

Time 
 

Balancing work and family 
 

 

Time 
 
Tired 
 
Patient care/learner 
balance 
 
Balancing life and 
work 

 
 
 
 
From Codes to Categories 
 

CODES CATEGOTIES 
 

Time pressures 
Tired 
 

 
Environmental Strain 

 

Patient care/learner balance (Balancing patient 
care/learning) 
Balancing life and work 
 

 

 
Competing Demands 

 
 
 
 
Sources: Codes, concepts and categories, oh my! Building your skills in qualitative data analysis - 
ASSOCIATION OF PEDIATRIC PROGRAM DIRECTORS, ANAHEIM 2017 
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PRESENATION OF FINDINGS 
 

 

Overview: This activity is a practical exercise that helps students to understand how to 
evaluate qualitative analyses. It asks them to evaluate research results and 
make visual presentations of research findings.  
 

 

Objectives: 
 

 to know how to evaluate qualitative analyses and research results 
presenting in visual format 

 to learn how to develop a presentation summarizing the key findings of 
research.  

 Prepare presentations based on analyzed data 
 

 

Group size: 
 

 

Up to 25 

 

Time: 
 

 

90 minutes 

 

Materials: 
 

 lap top  
 projector 
 Handout of different transcript (3) from previous session 
 

 

Preparation: 
 

Write on the flip chart and/or use some digital format for reminding the 
participants  about key elements that should be included in their presentation 
and how to identify different audiences and stakeholders  to whom we will 
present the findings. 
 

 

Instructions: 
 

1. Trainers will remind the participants about next segments that should be 
taken into consideration: 
A) When the research has been completed, we need to identify the key 

findings and share them with people in the community. We need to 
identify stakeholders to whom we will present the findings, and we 
need to create a presentation of the research.  

B) Proving short explanation and provide short discussion in the group 
related to: 
 The difference between summarizing and synthesizing 
 That different forms of writing/presentation style can be used to 

present information to different communities 
 That data can be presented in different ways 
 Their personal responsibility to store and share information and 

data 
 Their personal responsibility to disseminate information & 

knowledge 
 How their work will be evaluated 
 The processes of publication 
 The concept of attribution 
 That individuals can take an active part in the creation of 

information through traditional publishing and digital technologies 
(e.g. blogs, wikis) 

 

2. As participants to review the research findings (Handout) as a group and 
present findings regarding the given transcript of the research. Format of 
the presentation will be Poster Presentation (drawing, charting, designing, 
emphasizing, coloring, etc.) 
Key elements to be included in their Poster presentation (refer to the 
research plan) will be: 
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1. Who you are; 
2. Goal and objectives; 
3. Target audience; 
4. Methodology (survey, interview, sample size, etc.); 
5. Key findings; 
6. Call to action — what do you want the stakeholder to do about the 
research? 

 

Each group will incorporate those elements and create Posters that will be 
posted in the working room that every participant can see.  
 

3. Presenting the outcomes and main results with analyzed data by each 
group will be used also for the next session related to planning actions.  
 

4. After the presentation and seeing all posters in all groups, the trainers will 
pose a question to the whole group: What are the most important or key 
findings?  Short open discussion will be provided with summarizing. 

 

5. Trainers will ask each group to write a 140 character Tweet about the main 
results that they found through reviewing the research and helping them to 
specify and make key messages related to the audience.   

 

6. Each group will read out their Tweet and short feedback will be provided. 
 

 

Debriefing   
and  
Reflection:  
 

 

 How was the process of working on the presentation of the results of your 
research?  

 Do you know any other interactive way of presenting the results?  
 For what occasions is a poster presentation the right choice?  
 Why are social networks important for the presentation of research results 

and what should the content of our findings look like on social networks? 
 What do you think about how research findings should be presented in the 

local community and for whom? What might be their interests and what 
stakeholders expect to hear, see and/or confirm by qualitative research 
findings? 

 What do you think about how the main message/findings/conclusions of 
research should be spread among people in the local community? 

 Which is the correct way of presenting qualitative research findings? 
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DISSEMINATION OF FINDINGS  
 

 

Overview: The sessions will help participants understand how to disseminate findings 
and how to formulate their messages and modify them  to different audiences. 
 

 

Objectives: 
 

 to better understand determination of the audience and purpose of sharing 
the findings to different audience and stakeholders 

 to practice how to create message regarding to research results to different 
audiences 

 to learn how to determine which stakeholders they should present their 
key findings and practice presenting. 

 

 

Group size: 
 

 

Up to 25 

 

Time: 
 

 

60 minutes 

 

Materials: 
 

 papers  
 markers 
 laptops 
 projector 
 handout – Participatory Action Research (PAR) with young people in Syria 

(Unicef Syria Case Study) 
 

 

Preparation: 
 

 Print the Handout (5 copies) 
 Write on the flip chart and/or use some digital format for reminding the 

participants  about determination of the audience and purpose of sharing 
the findings to different audience and stakeholders 

 

 

Instructions: 
 

1. Trainers will remind the participants about the determination of the 
audience (who are you sharing your findings? Different people are 
interested in different things and you should be sure to tailor your message 
to who you are speaking with or writing to) and purpose of sharing the 
findings to different audience and stakeholders (do you want to find 
supporters, get people involved, spread awareness, academically present 
your research, influence decision makers, or obtain funding? Your goal 
determines how you should frame your findings) 
 

2. Divide the group into 5 small groups. 
 

3. Each group should draw a piece of paper on which it will be written: 
 young people 
 representatives of CSO – Civil Society Organizations 
 Stakeholders (representatives of institutions and decision makers) 
 Media 
 Donors 

And that will be their target groups that should address their main result 
findings and dissemination research data. 
 

4. Give the participants a copy of the handout – Participatory Action Research 
(PAR) with young people in Syria (Unicef Syria Case Study) 
 

5. Ask them to read out Case Study and results of the research and undertake 
an evaluation, based on the information supplied in the handout. They are 
also asked to ensure that they address these issues in the research and  the 
main results present visually (powerpoint presentation, prezi, etc.) to their 
chosen target groups. 
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6. Each group will have only 5 minutes to briefly and effectively present their 
main results with conclusions in order to attract their target group and 
ensure their further engagement. 

 

7. After the presentation for all groups, there will be open discussion in the 
whole group with reflection on their own experience in this exercise and 
bring some tips and recommendations for each target group mentioned 
before. 

 

 

Debriefing   
and  
Reflection:  
 

 

 How important is the process of dissemination of results and what is most 
important in that process?  

 Do you need to think about the goals you want to achieve by disseminating 
the results?  

 How does the target group you address affect the way you will present the 
results?  

 How will you reach your target group, what methods and channels will you 
use to spread the results?  

 Do you have any tips from your past experience with this process? 
 What is your main reflection and/or conclusion after this activity? 
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 HANDOUT – CASE STUDY (UNICEF Syria Case Study #1; April 2019) 
 
Introduction  
Adolescence and youth is a stage in life where aspirations tend to focus on building the foundations 
for entering adulthood as an integrated member of the community, including through education, 
employment, family formation, financial independence. In Syria however, young people face a 
different reality. A systematic social and economic exclusion affect their self-realization and smooth 
transition into adulthood, excluding them from the economic, political and social life. This exclusion 
is experienced through education (low quality, skills mismatch and lack of access to higher 
education); employment (youth unemployment rate is the highest in the world at 35 per cent in 
20181); lack of equitable opportunities for participation and engagement; conflict and instability 
that jeopardizes their right to a safe and stable future.  
The protracted crisis, has forcibly displaced millions of young people within Syria and to 
neighbouring countries. Displaced young people face increased vulnerabilities due to lack of access 
to education/livelihoods, rupture of social fabrics, unsafe environments that put them at risk of 
harmful coping strategies, including armed recruitment, early marriage and exploitative labour. 
Displaced youth and refugees are often forced to take on new roles and responsibilities to ensure 
their own and their families’ basic needs. The lack of evidence regarding youth issues remains also 
a key challenge.  
While young people are sometimes regarded as a “threat”, they also show enormous resilience and 
agency - the capacity and willingness to improve their lives and that of their community. However, 
the capacities of young people are often not recognized, their agency is constrained, and their views 
and perspectives are not taken into account. Young people and their voices remain largely invisible. 
A big challenge remain to empower young people to be part of the decision making process, and to 
be involved in data collection and evidence generation.  
The conflict of over eight years now has displaced 52 million Syrians into neighbouring countries 
and elsewhere. Inside Syria, the UN estimates that 11.73 out of the 18 million are in need of 
assistance. 33 per cent of this population is between the ages of 10 and 24 years old, out of which 
68 per cent are between the ages of 10 and 19 (the second decade). Adolescents and youth have 
been severely affected by the ongoing crisis, exposing them to multiple displacements, family loss 
and/or separations, and total fracture of their future in the most basic components: education, 
employment and family formation. 
 
UNICEF Response  
In 2015 UNICEF and partners launched a participatory research study with young people that 
sought to identify the hopes and aspirations of a sample of young people in the Middle East and 
North Africa and to better understand examples of both their positive and negative engagement in 
society. The study comprised desk research and focus group discussions with adolescents and 
youth in Jordan, the State of Palestine, and Syria.  
Building upon this initial framework and lessons learned, UNICEF and partners launched a 
Participatory Action Research (PAR) project with 121 vulnerable young people (10-24 years old) 
in Jordan, Lebanon, and Syria in August 2016. The aim of PAR was to generate evidence with and 
for young people, empower them to lead community-based research, and support them in 
becoming change markers and advocates on issues of concern to them.  
The PAR study focused on young people’s hopes and aspirations as well as the barriers and 
challenges they face across key areas in their lives. Main themes addressed included education and 
employment, family life, social/civic participation, and social inclusion.  
 
Results  
The key findings that clearly emerged from this exercise, can be categorize in the following groups:  

 Work and education  
o Syrian young people are entrepreneurial. More than one third of the sample ages 20-

24 work and study, and a widespread aspiration of young people, especially young 
women, is to establish their own private practice in Syria.  
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o Preliminary findings suggest that there is no significant difference between the 
general hopes and aspirations of males and females. Nearly all participants of both 
genders sought to graduate, pursue higher education, and find work in their field of 
specialization. Males seemed just as likely to desire marriage as females, controlling for 
age, exposure to violence, education status, and community type. However, findings 
indicate there may be gender differences in the accessibility of academic fields and 
professions due to socio-cultural norms. While many young women study engineering, 
medicine, and economics, further research could explore whether professions in these 
fields are as accessible to them as they are to men, as preliminary findings suggest that 
young women are more likely to aspire to traditional gender-based professions.  

 
 Migration and community engagement  

o Young people tend to view migration and volunteering with NGOs similarly: as a 
short-term measure to help them gain the capital and skills necessary to establish 
businesses in their communities – from engineering and medicine to business and 
baking. If this holds true, scaling up community engagement could play a significant role 
in alleviating the brain drain crisis.  

o The desire to migrate may be diminishing as young people perceive an end to the 
Syrian crisis; while many still cite the crisis as a factor that has lowered their horizons, 
some have shifted their ambitions from migrating abroad to remaining in Syria to open 
a business.  

 
 Supportive factors and barriers to achieving goals  

o Religion was cited as a supportive factor for its positivity and spiritual energy, while 
customs and traditions were repeatedly listed as barriers.  

o The Syrian crisis is cited by young people as the largest barrier that prevents them 
from achieving their hopes and aspirations, followed closely by limited financial 
means.  

o “Wasta” was explicitly linked with a desire to migrate and is another frequently 
cited barrier that young people face.  

 
 Changing hopes and aspirations  

o Hopes and aspirations change as young people grow and develop. Participants 
stated that their goals changed as they matured and learned of new opportunities – or 
more realistic ones. For example, several young people in the 20-24 age group cited 
higher education as a new goal and less mentioned becoming athletes and actors as 
their top ambition.  

“My least important ambition is to grow my athletic skills and become a professional soccer 
player.”—24-year-old male from Aleppo  

 
 Regional differences  

o In Aleppo, education was a frequently cited barrier for several reasons, including 
the lack of quality teachers and the significant mismatch between the skills that are 
taught and the demands of the modern labor market.  

o Exposure to conflict, disability status, and education status were correlated with 
early marriage in Aleppo. Out of a sample of 9 participants who had been exposed to 
violence, suffered a disability, and were out of school, 5 had either married early or 
ranked marriage as their top aspiration, indicative of one of the most vulnerable youth 
segments in Syria and in need of significant support. UNICEF and the Red Crescent 
were cited as their biggest sources of support, particularly for the training 
workshops and medical services they deliver respectively.  

o Internal displacement was more common among the sample of young people 
from Damascus. A large proportion of participants from Damascus have experienced 
internal displacement at least once due to the conflict.  
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o The largest sample of out-of-school young people was in a neighborhood in rural 
Damascus, where 10 females ages 18-20 live in single room apartments with their 
families due to displacement by the conflict. Their aspirations centered on returning to 
school, completing their educations that had been suspended, or volunteering for the 
army.  

 
Recommendations for further action were first drafted by young researchers during the national 
workshops on data analysis, communication and advocacy. These recommendations have been 
matched against this data report.  

 Increase financial support to young people and their families as this can positively 
influence the choices they make to cope with difficult financial situations.  

 Increase decent job opportunities for young people as well as increase linkages 
between training and job opportunities  

 Increase access to educational opportunities that are accessible to both boys and 
girls, that are adapted to the mobility restrictions imposed by the conflict and that can 
provide young people with accredited learning for their future. Young people in Syria aspire 
to complete their higher education  

 Increase scholarship opportunities that allow young people in difficult financial 
circumstances to resume their education and access better job opportunities in the future.  
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PLAN FOR ACTION 
 

 

Overview: This activity will put participants at the center of action planning in the local 
community and help them to understand all steps in action planning and how 
to apply key research findings into actions. 
 

 

Objectives: 
 

 to learn how to draft action plans for future PAR action 
 to understand how to apply key research findings  to determine how to 

make community action 
 

 

Group size: 
 

 

Up to 25 

 

Time: 
 

 

60 minutes 

 

Materials: 
 

 Handouts - Case study with research findings and recommendations from 
previous session 

 Handout - Action Plan for each group 
 

 

Preparation: 
 

 Print Handouts - Case study with research findings and recommendations 
 Print Handout - Action Plan for each group (5 copies) 
 

 

Instructions: 
 

1. Explain to participants in a plenary that it is critical to choose what to do 
next now that data has been gathered and analysed. What does the 
research reveal to us that was previously unknown? And how can we use 
that information to take action? 
 

2. Divide the participants into 5 groups and provide them Handouts - Case 
study with research findings and recommendations.  

 

3. Ask groups to think which concrete action they can do (for example, some 
campaign, meetings with decision makers). Remember participants that 
action needs to give answers to research findings.   

 

4. Ask them to think about which kind of support they need (allies and 
supporters),how much time and other resources they need, who is 
responsible for what.  

 

5. Explain briefly about Allies and opponents' Matrix Tool and then ask 
participants to do Matrix in their small groups in order to identify their 
main allies and opponents, and those whose neutral position make them 
targets. 
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6. Each group need to prepare a presentation by answering the next 
questions:  
WHAT is the main idea? (mission of the action) 
WHAT needs to happen and why? (social change) 
WHO is going to do it? (youth, CSO, allies and partners, etc.) 
WHO needs to be involved in the action? (key actors) 
WHAT DO YOU NEED to make it happen (activities and resources)? 
WHERE and WHEN is this going to happen? (timeline of the activities) 
 

7. Ask each group to present their Action Plans and provide feedback in the 
whole group. 
 

8. Discussion and improving Action Plans. 
 

 

Debriefing   
and  
Reflection:  
 

 

 How action planning relates to research results?  
 What should you think about when creating your action plan?  
 Have you thought about the potential risks related to the implementation 

of the activities of the plan and do you have a plan b in order to reduce the 
potential risks?  

 If you have already implemented some actions, what are your biggest 
lessons from previous experiences? 

 Did you surprise who are your main allies, opponents and who are neutral 
target groups? Why yes/not? 
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Resources 
 
 
 
YOUTH PARTICIPATORY Action Research Curriculum - The Institute for Community Research’s 
Research for Organizing – Toolkit; Urban Justice Center, Community Development Project, Research 
and Organizing Initiative 
 

Participatory Action Research with Young People in the MENA Region: Manual for Young 
Researchers 
 

https://yparhub.berkeley.edu/home 
 

"Community-based participatory research: a training manual for community-based researchers" by 
Sadaf Shallwani 
 

Interim Findings: Participatory Action Research on Community Mechanisms, Child Protection and 
Social Cohesion in Burundi and Chad 
 

Codes, concepts and categories, oh my! Building your skills in qualitative data analysis; 
ASSOCIATION OF PEDIATRIC PROGRAM DIRECTORS ANAHEIM 2017 
 

BASIC TOOLS FOR  DATA COLLECTION; Author(s): Nigel Simister  
 

Education Development Center; Data Collection Methods: Pros and Cons 
 

https://healthpolicy.ucla.edu/programs/health-data/trainings/Documents/tw_cba19.pdf 
 

https://training.cochrane.org/sites/training.cochrane.org/files/public/uploads/4c.%20Methods%
20for%20data%20collection.pdf 
 

https://www.cdp-ny.org/designing-your-research-project/ 
 

https://participatoryactionresearch.sites.carleton.edu/resources/ 
 
 

  
 

 

 

 

 

 

 

 

 

 

 

 

 

 


